
1 | P a g e  
 

 
 

Overview Package                     
 

U.S. History 
Curriculum 

With a Focus on Decision and 
Critical Thinking Skills 

 
 
 

 

Decision Education Foundation 
 



2 | P a g e  
 

Introduction 
This document provides an overview and representative lessons drawn from a full year course 

in US history. The materials are built around decision making and critical thinking in order to 
develop these skills in youth. Initial piloting of the curriculum has had positive responses and an 
experimental course that included decision making as a core theme resulted in both increased 
learning of history and increased decision skills as measured by rigorous quantitative 
instruments.1

The Decision Education Foundation (DEF) developed this curriculum to bring the study of 
US history alive as well as providing students with important tools and skills that are critical, but 
not commonly taught. Using a decision focused approach to the study of history can enhance the 
students’ experience and learning at the same time as helping students develop greater capacity to 
chart their path in life.  

  

 
The strategy for teaching history with decision making is to incorporate decision skills 

material directly into the course. In this way, the teacher has relatively little additional material to 
cover and gains valuable analytical tools with which to help students understand history. In the 
Introduction to US History, students receive initial exposure to the Decision Quality Framework, 
which establishes the essential elements of a decision. Subsequent units focus on key elements of 
the Decision Quality Chain to reinforce these concepts, making the framework an active 
component of how students make sense of history. For example, in the lesson, Values in Colonial 
Society, students come to understand how differently colonists viewed their world and how their 
values were a central part to how individuals acted and society developed. 

 
Among several themes operating in the curriculum, students are prompted to make 

connections between the modern world they experience and the environment and events of the 
past. Important historical decisions provide a lens for critical moments in history, so that students 
move beyond simply understanding what happened, to considering why it happened and what 
they might have done, if they were involved. In the lesson, Debate on the Civil War, students 
argue the merits of the war, taking on a variety of characters with radically divergent 
perspectives.  

 
Additional themes that occur throughout the curriculum include an emphasis on analysis over 

description and the development of analytical writing skills. The curriculum is not totally 
chronological, since it is also constructed around themes in political, economic and social life that 
overlap between time periods. 

 
A goal of the curriculum is to provide teachers of US history with a solid course that could be 

implemented directly. An alternative approach for teachers is to use individual lessons to enhance 
the course they currently teach. This curriculum continues to be adapted and improved, based on 
feedback from teachers who are piloting it. However, the current material already represents a 
solid collection of compelling material that will improve students’ critical thinking and decision 
making capabilities while deepening their experience of US History.
                                                
1  A 2010 randomized study  of students exposed US History course that included DEF materials 
demonstrated an increase in scores on reserved US History questions from the National Assessment of 
Educational Progress (NAEP) and on the Decision Making Competence instrument, a measure that has 
been shown to correlate with better life outcomes (Parker & Fischhoff, 2005). The results are currently 
being submitted for publication and are available on request. 
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Unit Overview (Complete Curriculum) 
 
Unit 1: Introduction to the Study of U.S. History 
 Theme: Modern Day Trends in America 
 
Unit 2:  The Colonial Period 1600-1783 
 Theme: The Values of the Early Colonists 
 
Unit 3: The Constitution Period 1780-1800   

Theme: The Political Foundations of a New Nation 
 

Unit 4: Social and Economic Developments 1800-1860 

 
Theme: The American Spirit of Inventiveness and Reform 

Unit 5: Civil War Period 1840-1877 
Theme: Considering the Causes of the Civil War 

 
  

Unit 6: The Age of Industrialization 1865-1917 
Theme: The Changing American Landscape 
 

Unit 7: Times of Uncertainty 1917-1945 
Theme: The Decades of the Twenties and Thirties 
 

Unit 8: The Post War Era 1945-1970 
 Theme: How Individuals Impact the Period 
 
Unit 9: The Modern Era   1970-Present 
 Theme: Modern trends that shape our cultural values 
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Unit and Lesson Overview: Sample Lessons in Blue 
 
 Unit 1 Unit 2 Unit 3 Unit 4 
Title Introduction 

to the Study 
of U.S. 
History 

The Colonial 
Period 

The 
Constitution 
Period 

Social and 
Economic 
Developments 

Lesson #1 Categorizing 
Events in 
History 

Cultural 
Values in 
America 

The Island 
Simulation 
 

General Economic 
and Social 
Characteristics of 
1800-1860 

Lesson #2 Analyzing the 
Categories 

Values in 
Colonial 
Society 

The Articles of 
Confederation 
 

Research Paper on 
Person or Issue 
from 1800-1860 

Lesson #3 Decisions 
about Media 
and 
Technology 

The Original 
13 Colonies 
 

Basics of the 
Constitution 

 

Lesson #4 The Historical 
Impact of a 
Decision 

The Salem 
Witch Trials 

Interpreting the 
Constitution 

 

Lesson #5 How Your 
Decisions 
Influence 
Culture 

Slavery in 
Colonial 
America 

The Rise of 
Political Parties 

 

Lesson #6  18th The 
Federalist/Anti-
Federalist Debate 

 Century 
Changes in the 
Colonies 

 

Lesson #7  The 
Revolutionary 
War 

  

Lesson #8  Writing an 
Essay in U.S. 
History 
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Unit and Lesson Overview: Sample Lessons in Blue 
 Unit 5 Unit 6 Unit 7 Unit 8 Unit 9 

Title Industrialization Civil War 
Period 

Times of 
Uncertainty 

Post War 
Period 

The Modern 
Era 

Lesson 
#1 

Background of 
the Civil War 
Era 

Trends of the 
Period 

World War I  Reasons 
Behind the 
Cold War 

Trends and 
Events of the 
1970s 

Lesson 
#2 

Preparing for a 
Debate on 
Civil War 

Analysis of the 
Time Period 

Overview of 
the 1920s  

Understandin
g Events of 
the Cold War 

Where did 
Nixon go 
wrong? 
 

Lesson 
#3 

Debate on the 
Civil War  

Factory 
Simulation  

Connecting 
Trends and 
Events 

Trends and 
Events of the 
1950s 

Reagan and 
the 1980s 
 

Lesson 
#4 

Follow-up 
Analysis on 
the Debate 

Poverty, Wealth, 
and Race 

Research 
project on the 
1920s 

Trends and 
Events of the 
1960s 

Modern Day 
Trends and 
Cultural 
Values 

Lesson 
#5 

Film Clips on 
the Civil War 

Birth of a Nation Herbert 
Hoover’s 
Presidency 

Student 
projects: 
1950s and 
1960s 

The 
Decisions We 
Make 
 

Lesson 
#6 

The 
Reconstruction 
Period 

Westward 
Expansion  

The Rise of 
Political 
Parties 

 How to make 
a good 
decision 

Lesson 
#7 

Essay on the 
Civil War 
Period  

Clash of Cultures 
with Native 
Americans 

Film on the 
Depression 
and FDR 

  

Lesson 
#8 

 Populist 
Movement and 
Wizard of Oz 

Putting 
Roosevelt on 
Trial 

  

#9  Imperialism World War II   
Lesson 

#10 
 Progressivism Battles of 

World War II 
  

#11  Student Essays    
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The Decision Chain 

 
 
The Decision Chain identifies the key elements involved with making a decision. The elements 
are represented as a chain, since a quality decision can only be as strong as the weakest link. 
A brief definition of each element is provided below. 
 
This framework is a tool you can use to consider how to approach and improve decisions you 
face. It also provides a powerful framework to analyze how historic figures made decisions that 
shaped our country. We use this system throughout the course to help us think critically and 
analyze historical events. 
 
A Helpful Frame clarifies the decision situation we are going to solve. By situation, we mean 
the problem or opportunity that gives rise to the need to make a decision. Framing is a crucial 
step because a solution, no matter how good, is useless, if the situation is poorly framed. A 
natural tendency is to quickly move from an understanding of a situation to its solution. It is 
important to recognize that rushing to act may not be the best course. Thinking carefully about 
the situation at hand and framing it consciously can be crucial. A well constructed frame ensures 
that the purpose of your decision is clear, the scope of what you want to consider is 
appropriate – not too large and not too narrow - And, you have evaluated multiple 
perspectives to understand the situation. 
 
Much of the study of history is based on analyzing decisions made by people at particular times. 
How did individuals of the period view their world and conceive of their situation? 
Understanding their frame of reference and how they approached the decisions they faces is 
therefore critical to the study of history.  
 
Values are what we care about and what we want to achieve or avoid in any decision. Values 
drive our preference for one outcome of a decision over another. Often there are trade-offs that 
exist between different values. In the study of history, we recognize competing groups with 
different interests and values that influence events with their decisions. Clarity in our values 
helps to direct us toward the course of action that has the highest chance of returning the 
greatest benefit given what we can know at the time. 
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Information is what we know or would like to know to address a given situation. Since decisions 
rely on information in an unknown future, useful information includes the likelihood of potential 
outcomes described by their probability of occurring. The quality of information is based on its 
relevance to the decision at hand and the reliability of the source. With regard to the study of 
history, we need to recognize that the information available to understand an event has a 
particular source that may be more or less reliable, because of the perspective or purpose of the 
source.  
 
An interpreter of history must be critically aware of accuracy and the relative importance of the 
information with regard to a historical decision. For example, when George W. Bush committed 
to invade Iraq, his position was supported by the expectation that Saddam Hussien possessed 
Weapons of Mass Destruction. Subsequent investigation showed that this was not the case, but 
the government’s interpretation of the evidence available at the time played a critical role in the 
decisions that were made. The information we collect will influence the alternatives we consider 
and eventually select.  
 
Alternatives are the courses of action available in any decision. If there are no alternatives, 
there is no decision. Alternatives are essential for good decision making, because our decision 
can only be as good as our best alternative. Usually more alternatives are available than appear 
at first glance. By creating the space to creatively build a broad range of alternatives, we can 
capture value that would otherwise be lost in forging ahead with a snap decision. Brainstorming 
and thinking outside the box are ways to encourage creativity in developing alternatives.  
Friends, other people you respect, and people with more experience are additional sources for 
generating alternatives. The alternatives need to be significantly different from each other, 
under the decision-maker’s control and potentially attractive to produce a solid basis for a good 
decision.  
 
The importance of decisions and events in history can be recognized through considering what 
alternatives a decision-maker had and what might have happened, if a different choice had been 
made.  
 
Sound Reasoning is how we combine our alternatives, information and values to reach a 
decision, identifying the action that gives us the most of what we want, given what we can know 
at the time. Our fundamental rationale for a decision, it clearly answers the question:”Why am I 
choosing this alternative?” A quality decision balances head (logic) and heart (emotion) 
appropriately, so that the decision makes sense and feels right. Poor reasoning can lead to poor 
decisions. For example ignoring the risks in a decision is a pitfall that undermines sound 
reasoning. Tests of sound reasoning include reviewing your reasoning with people you respect 
and assuring that your reasoning is consistent with your values. 

Commitment to Follow Through Too often decisions made with the best intentions get 
results that fall short of expectations, because the decision is not acted upon. Once a decision is 
made, action must follow to realize the benefits. If a decision is followed through in a half-
hearted manner, it is unlikely to achieve the best results. For example, an athlete who wants to 
win their conference can only achieve the goal, if they follow through with their training. 
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Unit 1: Introduction to the Study of U.S. History - Overview 
Theme: Modern Day Trends in America 

 
Context of the Introductory Unit 

Students are introduced to how the study of history relates to decision making.  The 
decision making lessons included in the unit will be reinforced throughout the year as 
students engage in the study of U.S. History.  
 
Objectives of the Introductory Unit 

The primary goals of this introductory unit are to introduce students to decision 
making concepts and to introduce strategies for analyzing the study of U.S. History.  The 
students will be able to recognize the principles used in how to make a good decision. 
Further, students will observe and analyze how current day decisions we make can have 
an impact on our contemporary culture. Students will also be able to understand how to 
approach the study of history using the perspective of decision making.   
 
Critical Thinking 

This short unit is designed to help students recognize that placing events in similar 
categories helps us gain a perspective on how to interpret events. Categories are used 
throughout the year as a method for interpreting historical events. We also emphasize the 
fact that there are not necessarily right or wrong answers in how to interpret historical 
events. However, our interpretation needs to be based on sound reasoning and relevant 
information.  

In teaching critical thinking, certain words and ideas need to be reinforced throughout 
the curriculum. The first idea is use of categories as a method to organize information. 
For the study of history, economic, political, geographic and social categories are useful 
dimensions of analysis. In order to establish the categories we begin to investigate what 
the categories mean.  

Analysis is another key word students should understand following the introductory 
lesson. Analysis is our primary goal in critical thinking. Analysis contrasts sharply with 
simply describing what happened in history. Our goal is to interpret events rather than 
regurgitate facts. 
 
Decision Making 

This unit introduces students to the basic components of how to make a good decision 
with the Decision Quality Framework. The Decision Quality Chain establishes the 
essential elements of a decision: Helpful Frame, Clear Values, Creative Alternatives, 
Useful Information, Sound Reasoning, and Commitment to Follow Through. 

The framework is introduced both as a tool the students can apply to a personal 
decision as well as a method to approach and analyze historical decisions. Subsequent 
units focus on key elements of the Decision Chain to reinforce these concepts, making 
the framework an active component of how students analyze and make sense of history. 
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Unit 1: Introduction to the Study of U.S. History - Lessons 
 
Lesson #1 – Categorizing Events in History   
Students place current day events into historical categories: political, economic, social 
and geographic. 
 
Lesson #2-Analyzing the Categories 
Once the students can place similar events into categories, they explore possible 
interpretations about what the categories mean.   
 
Lesson #3-Decisions about Media and Technology 
Using the Decision Chain, students explore how to make a good decision as related to 
spending time with technology. 
 
Lesson #4-The Historical Impact of a Decision 
The students consider how individual decisions can have historical impact. 
 
Supplemental Lesson: How Your Decisions Influence Culture 
The teacher can use the Teacher Note section to engage and analyze teenage decisions 
that currently influence culture. 
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Unit 2: The Colonial Period 1600 - 1783 - Overview 
Theme: The Values of the Early Colonists 

 
For the period 1600-1783 students will explore how American colonial culture 

developed over time and consider how the change in colonial values ultimately led to the 
Revolutionary War. In these lessons, students will address the wide range of cultural 
differences that emerged in the 13 original colonies, why these differences developed, 
and how these differences impacted the notion of freedom in American colonial culture.   
 
Critical Thinking 

Unit 1 on the colonial period helps students learn to interpret events. Interpretation 
requires that students be given certain parameters by which to analyze the deeper 
meaning of an event. The approach to the Colonial period is to view Colonial events from 
the perspective of the developing values that are evident from the period 1607-1783. The 
students are also given clear guidelines about how to analyze and structure an essay by 
using the events to interpret bigger issues, such as why the colonists decided to fight the 
Revolutionary War. 
 
Decision Making 

The unit takes a more in-depth look at the decision element Clear Values. Values are 
critically important in considering how and why decisions are made. Investigating values 
helps one to better comprehend the experience of individuals living in the period being 
studied. All the links in the Decision Chain are applied to interpret why the Salem Witch 
Trials took place. The Salem Witch Trial lesson reinforces the lesson in the introduction 
unit, giving students now the opportunity to apply the Decision Chain again as a tool to 
analyze a historical event. 
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 Unit 2: The Colonial Period 1600 - 1783 - Lessons  
 
Lesson #1: Cultural Values in America 
Students look at contemporary values in the U.S. assessing the difference between 
cultural values and individual values. 
 
Lesson #2: The Differences in Values in Colonial Society 
Students look at some primary source documents to consider some of the different values 
that emerge out of the Colonial period. 
 
Lesson #3:  The Original 13 Colonies 
The teacher uses a power-point to explore the geographic, political, economic, and social 
characteristics of the original 13 colonies. 
 
Lesson #4: The Salem Witch Trials  
Students use the decision chain to consider why the Salem Witch Trials took place in 
1692-1693. 
 
Lesson #5:  Slavery in Colonial America 
Students use a timeline of the evolution of slavery in the colonies to consider how the 
institution of slavery moved from individual economic decisions to cultural value. 
 
Lesson #6:  18th

Students take a more in-depth look at how a few important colonial events shaped 
colonial society. 

 Century Changes in the Colonies 

 
Lesson #7:  The Revolutionary War 
Students analyze the short term and long term causes of the Revolutionary War. 
 
Lesson #8:  Writing an Essay in U.S. History 
Students look at specific ways to structure an essay and to write with analysis. 
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Unit 3: The Constitution Period 1780 - 1800 - Overview 
Theme: The Political Foundations of a New Nation 

 
The period 1780-1800 can be challenging for students because they may lack basic 

knowledge of and interest in politics and the role the government plays in our society. 
The challenge for the teacher in this unit is to make this period interesting for students 
while simultaneously laying a foundation for the study of the Constitution that will be 
used throughout the U.S. History course. To this end, a hands-on, active approach is 
utilized to teach political concepts. Students consider contemporary political issues that 
are connected to historical themes as related to the period 1780-1800.  
 
Critical Thinking 

This unit takes the approach of using contemporary examples to convey historical 
political concepts. To understand complicated issues such as the development of our 
political system requires specific activities that actively engage the students. Critical 
thinking requires the student to apply contemporary issues to historical events such as the 
rise of political parties and the role of the Supreme Court. The analysis in this unit 
requires the student to understand why events occurred. Analysis is required over 
description. Describing simply means that the student is restating what happened. 
Analysis is an explanation of why the historical issue occurred. 
 
Decision Making 

In its most basic form, government represents a series of individual decisions people 
make about how to organize a society.  This unit introduces the general idea of why 
government exists in a society and how individual decisions translate into defining a 
government.  

In lesson #1 on the island simulation, three components of decision making concepts 
are explored. The students need to frame the issue about how to survive on the island, 
gather and consider information about the island, and generate alternatives for how to 
respond to challenges they face.  

In lesson #2 on the Articles of Confederation, students consider the frame, 
information, and alternatives presented to the Founding Fathers who had to decide 
whether to alter the current government or create a new government.  

Lesson #3 on the Constitution looks closely at the values that were evident in 
establishing the Constitution. In Lesson #4 students consider the sound reasoning 
involved in some of our most controversial contemporary issues.  

In Lesson #5 on the rise of political parties, students consider their own political 
values and analyze the values inherent in the first political parties.  

In lesson #6 on the Federalist/Anti-federalist debate the students explore alternative 
roles and organization of the government considered by the Founding Fathers as they 
represent their political views. 
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Unit 3: The Constitution Period 1780 - 1800 - Lessons 
 
Lesson #1: The Island Simulation 
Students simulate being deserted on an island. They need to make key decisions about 
what system for cooperating (government) they would create to survive on the island. 
 
Lesson #2: The Articles of Confederation 
Students consider if they would amend the Articles of Confederation or create a new 
government. 
 
Lesson #3: Basics of the Constitution 
Students look at fundamental ideas presented in the Constitution and consider the values 
and trade-offs evident in the Constitution. 
 
Lesson #4: Interpreting the Constitution 
Students look at how the Constitution impacts contemporary controversial issues in 
American culture. 
 
Lesson #5: The Rise of Political Parties 
Students complete a contemporary political survey to consider their own political views 
and values. 
 
Lesson #6: The Federalist/Anti-Federalist Debate 
Students research and debate the major issues that created the first political parties. 
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Unit 4: Social and Economic Developments - Overview 

 
Theme: The American Spirit of Inventiveness and Reform 

This unit is designed to allow students to explore individual topics related to the 
impact of inventions and economic changes and the reason for the rise of reform 
movements in the period 1800-1860. The economic and social developments in this 
period reveal different qualities about the American spirit of inventiveness and reform. 
The primary skill for students in this unit entails how to write an effective research paper. 
The teacher can follow the research paper format provided or create a shorter essay or 
other student projects around the topics considered.  
 
Critical Thinking 

The primary objective of this research project is to help students understand why 
certain individuals responded the way they did to events unfolding in this time period. 
This particular emphasis contrasts with students’ natural propensity to merely describe 
what is happening. To analyze why an event unfolds or why a particular person responds 
the way they do, certain parameters need to be established. Students need to be reminded 
that our goal in studying history is not to describe what happened, rather we are trying to 
analyze why it happened the way it did. Analysis, as opposed to information and 
description, are concepts the teacher consistently reinforces with students. Our goal is to 
analyze what the information means (the relevance and reliability of the information) 
rather than to state the information as it unfolds in the course of history. 

 
Decision Making 

We reinforce the decision making principles to help students analyze historical events 
and understand why certain individuals made the choices they did in the context of the 
time period. In the research paper, students apply the framework to identify the frame 
they used to clarify the decision the individuals were making. They also consider the 
values the individuals were working to satisfy with their decisions and actions. Finally, 
students consider if the decision the historical figure used sound reasoning in their 
decision. In this way the decision elements serve as a guide to developing the research 
paper in a way that helps students analyze why the historical event unfolded the way it 
did. 
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Unit 4: Social and Economic Developments - Lessons 
 
Lesson #1 General Economic and Social Characteristics of 1800-1860 

 

Power-point presentation on the general economic and social characteristics of the period 
1800-1860. 

Lesson #2 Research Paper on Person or Issue from 1800-1860 
The students research and write an analytical research paper about a person or issue from 
the period. 
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Unit 5: Civil War Period 1840-1877 - Overview 

 
Theme: Considering the Causes of the Civil War 

This unit focuses on the causes of the Civil War from 1840-1865 and the 
Reconstruction Period from 1865-1877. The approach to teaching this period balances the 
presenting of information with opportunities for students to actively interact with the 
material. The central teaching style entails setting up a debate with the students who 
represent different groups in the North and South. Finally, students are asked to analyze 
the ultimate causes of the Civil War in an analytical essay. 
 
Critical Thinking 

Students consider the long term and short term causes of the Civil War. The goal is to 
reinforce the complex nature of the motivating factors for major events such as the Civil 
War. There is not necessarily one single cause. A variety of interpretations regarding the 
cause of the war are valid as long as the student can support his or her claim with reliable 
and relevant information and critical analysis. The use of categories to explain the causes 
of the war is revisited to highlight the economic, political, geographic, and social causes 
for the war.  

Secondly, students are asked to accurately personify certain groups in this period. 
Personifying a person or group makes the student understand the civil war on a much 
deeper level. The students write an analytical essay that involves interpreting why such a 
catastrophic event would take place. The student must consider a variety of causes for an 
event rather than rely on a single issue such as slavery.  
 
Decision Making 

This unit explores more deeply the conflict of values that takes place between the 
North and South. In the debate the student needs to consider how their historical figure 
frames the issues and what information they are presented with in ultimately deciding to 
fight the Civil War.  
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Unit 5: Civil War Period 1840-1877 - Lessons 
 
Lesson #1: Power point on Background of the Civil War Era   
A Power point presentation provides basic information on the period 1840-1860. 
 
Lesson #2: Preparing for a Debate of the Civil War Issues   
Students use primary source documents and key events to prepare for a debate on the 
Civil War period. 
 
Lesson #3: Debate of the Civil War       
The students represent a person from the period to debate the key issues of the day. 
 
Lesson #4: Follow-up Analysis on the Debate     
The students answer analytical questions on the causes of the Civil War. 
 
Lesson #5: Film Clips on the Civil War      
The teacher can use a summary guide of available film clips on the Civil War to select 
pieces that highlight specific components of the war. The clips balance documentaries 
and movie clips that address different critical aspects of how the Civil War became such 
a monumental historical event. 
 
Lesson #6: The Reconstruction Period      
The Reconstruction Period of 1865-1877 laid the groundwork for African Americans for 
nearly a century. The Power point and primary source documents consider what was 
actually accomplished by the Civil War. The students also recognize that political 
legislation passed in Congress does not necessarily translate into economic opportunity or 
social freedom in the midst of racist values.  
 
Lesson #7: Essay on the Civil War Period      
The students write an analytical essay on the causes of the Civil War.  
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Unit 6: The Age of Industrialization 1865-1917 - Overview 
Theme: The Changing American Landscape 

 
The goal of this unit is to explore how the economic shift of industrialization in the 

late 19th

There are many seemingly unrelated themes to cover such as political corruption, the 
rise of factories, monopolies, the rise of major cities in the East, poverty, scientific 
theories, racism, the West, the start of Reservations, and Populism just to name a few.  

 century impacted the social, political, and foreign policy aims of a changing 
American culture. This unit is one of the most challenging to teach because of the wide 
variety of changes that are taking place in a relatively short period of time.  

The central idea we emphasize in this unit is how the economic change of 
industrialization impacted different groups in America. With the dramatic economic 
changes from an agriculturally based society to an industrial society, social conditions 
changed as well. Industrialization became the catalyst for the sweeping changes in 
American culture from 1865-1917. Some groups and individuals benefitted from this 
change in the economy. Other groups were exploited by the economic change or were 
given little opportunity to take advantage of the growth in the economy.  
 
Critical Thinking 

Rather than focus just on the series of events that took place, our focus becomes why 
certain groups reacted to this period the way they did. This unit explores how values 
about the American Dream began to conflict with the reality of the economic changes 
that were taking place. This motivates an analysis of why did certain individuals and 
groups responded to industrialization differently. After exploring the general components 
of industrialization, we look more closely at the response of certain individuals and 
groups. 
 
Decision Making 
In a period where racism was on the rise, we look more closely at sound reasoning. Why 
did so many people choose to respond to immigrants the way they did? Were they 
reasonable in their analysis of what was taking place in this period? Did certain groups 
respond rationally to the changes they were forced to adhere to in a period of rapid 
economic change? 
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Unit 6: The Age of Industrialization 1865-1917 - Lessons 
 
Lesson #1: Power-point on general trends of the period 
The teacher presents general characteristics of the time period 1865-1917. 
 
Lesson #2: Analysis of the Time Period 
Students analyze how attitudes and values connect to major events of the period. 
 
Lesson #3: Factory Simulation 
The students simulate working in a factory to understand why labor Unions came into 
existence 
 
Lesson #4: Poverty, Wealth, and Race 
Students to consider why certain theories came about regarding race and poverty and why 
certain groups came into existence as a response to the changes taking place in the late 
19th

 
 century.  

Lesson #5: Birth of a Nation 
The teacher shows clips from the classic film, Birth of a Nation, to show the prevalence 
of racist attitudes toward African Americans. 
 
Lesson #6: Westward Expansion and the End of the Frontier 
The teacher can use a power-point lecture to discuss the myth and reality of the American 
West. 
 
Lesson #7: Clash of Cultures with Native Americans 
This lecture combines notes with film footage to highlight incidents that took place in the 
late 1800s. These events symbolize the start of the Reservation system and the 
simultaneous destruction of free Native American culture in the West. 
 
Lesson #8: The Populist Movement and the Wizard of Oz 
The Wizard of Oz was written as an allegory of the Populist Movement in the late 1800s. 
The students learn about the Populist Movement based on this popular children’s story. 
 
Lesson #8: Imperialism 
Students do an activity related to analyzing the foreign policy of imperialism. 
 
Lesson #9: Progressivism 
Students analyze the effectiveness of the Progressive presidents in achieving their aims 
and the consequences of their decisions. 
 
Lesson #10: Student Essays 
Students write essays based on a variety of topics. 
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Unit 7: Times of Uncertainty 1917-1945 – Overview 
Theme: The Decades of the Twenties and Thirties 

 
The period of 1917-1945 featured World War I, the decade of the 1920s, the 

Depression Era, and World War II. This period of uncertainty pulled America into a 
modern era of scientific achievements, economic restructuring, new moral values, a more 
active federal government, and the US emerges as a major player in foreign affairs.  
 
Critical Thinking 

Students continue to explore the deeper reasons behind why events unfolded as they 
did. Particular emphasis is placed on how the presidents responded to the issues. Students 
also take a more in-depth look at why social events in the 1920s unfolded the way they 
did. Rather than teach a series of seemingly unrelated facts, the emphasis is why the 
events in this critical period occurred and how they can be interpreted.  
 
Decision Making 

Decision making concepts are reinforced particularly in the 1920s research project. In 
understanding why the social movements in the 1920s unfolded the way they did, 
students must frame the decisions made, gather information used in the time period, 
consider alternatives they faced in making the decision, and explore the values. They 
must identify the reasoning used during this period to justify the decisions. 
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Unit 7: Times of Uncertainty 1917-1945 – Lessons 
 
Lesson #1: World War I Power point 
The teacher uses a Power point to go over the basics of the World War I period. 
 
Lesson #2: Overview of the 1920s  
The teacher uses a Power point to go over the basic components of the 1920s period. 
 
Lesson #3: Connecting Trends and Events 
The students work to connect trends and events in the 1920s period. 
 
Lesson #4: Research project on the 1920s 
Students choose topics and research specific topics related to the 1920s. 
 
Lesson #5: Herbert Hoover’s Presidency 
The students consider the presidency of Herbert Hoover. 
 
 Lesson #6: Film on the Depression and FDR 
Students look at footage on the start of the Depression and the rise of Franklin D. 
Roosevelt as president. 
 
Lesson #7: Putting Roosevelt on Trial 
Students simulate different people accusing Roosevelt of going too far with his policies. 
 
Lesson #8: World War II 
Students consider what they would do when confronted with the issues taking place in the 
late 1930s and early 1940s. 
 
Lesson #9: The Battles of World War II 
The students look at film footage and a Power point on the key battles of World War II. 
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Unit 8: The Post War Era 1945-1970 - Overview 
Theme: How Individuals Impact the Period 

 
The approach to this unit looks at how individuals impact their time period. History as 

biography is one way to help students understand how individual people impact the 
overall trends of a time period. In this unit we first look at some of the general trends in 
the 1950s and 1960s, such as the Cold War, the growth of suburbs, the Civil Rights 
Movement, women’s rights, the growing economy, the Vietnam War, conformity, and the 
counter-culture movement. Then we look at how certain individuals connect to and 
impact the time period. 
 
Critical Thinking 

In terms of the Cold War, particular emphasis is placed on how culture and foreign 
policy can impact domestic life and individual values. In the student projects on the 
1950s and 1960s, students explore biography as a study of history. Particular emphasis is 
placed on how individuals represent their time period and how they may significantly 
impact their period. The student presentations are designed to explore why particular 
choices were made and what impact that choice had on the period. 
 
Decision Making 

One emphasis is related to the decisions made in the Cold War. Using the Decision 
Framework, students rate the quality of the decision made during the Cold War period. 
During the student projects on the 1950s and 1960s, students are asked to analyze 
specific decisions made that impacted the time period. All the decision making 
components are used to ensure students analyze the decisions comprehensively. 
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Unit 8: The Post War Era 1945-1970 - Lessons 
 
 
Lesson #1: Reasons Behind the Cold War 
Using a Power point presentation, the teacher looks at reasons for the start of the Cold 
War. 
 
Lesson #2: Understanding Events of the Cold War 
The students look at a series of information resource sheets that help them understand 
why the Cold War unfolded the way it did. 
 
Lesson #3: Trends and Events of the 1950s 
Using a Power Point, The teacher looks at the basic components of the 1950s. 
 
Lesson #4: Trends and Events of the 1960s 
Using a Power Point, The teacher looks at the basic components of the 1960s. 
 
Lesson #5: Student projects on the 1950s and 1960s 
The students explore a variety of topics related to how different individuals impacted the 
period of the 1950s and 1960. 
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Unit 9: The Modern Era 1970 - Present Day - Overview 
Theme: Modern trends that shape our cultural values 

 
This unit is designed for students to consider how modern day trends influence our 

culture today. The unit helps students explore how these trends shape our modern day 
culture and how the decisions they make have an influence on our culture. 
 
Critical Thinking 

The students consider how some modern day trends and events have influenced our 
culture today.  One of the components of analysis is based on making connections from 
personal and cultural values to events and trends to individual decisions. The students are 
also how their individual values correlate with cultural values.  
 
Decision Making 

The students consider where Nixon went wrong in the decisions he made during the 
Watergate crisis. Students use the decision framework to break down where Nixon no 
longer became rational in his thinking. In a supplemental lesson the students are asked to 
make use the decision links to make a decision that has some kind of impact on our 
culture today. 
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Unit 9: The Modern Era   1970 – Present Day - Lessons 
 
Lesson #1: Trends and Events of the 1970s 
The teacher uses the power-point to go over the general aspects of the 1970s 
 
Lesson #2: Where did Nixon go wrong? 
Students consider evidence that unfolded in the Watergate period to determine where 
Nixon went wrong in the decisions he made 
 
Lesson #3: Reagan and the 1980s 
The teacher uses the power-point to pose the question of Reagan being a good president 
or not 
 
Lesson #4: Modern day trends and cultural values 
The students use the Pew survey to answer questions about cultural trends prevalent in 
recent years 
 
Lesson #5: The Decisions We Make 
The students look at recent trends and events to determine what has the biggest impact on 
them 
 
Supplemental Lesson: How to make a good decision 
The teacher can use the in-depth decision making links to serve as a tool on how to make 
good decisions 
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Sample Lesson: Decisions about Media and Technology 

Unit #1 Lesson #3 
 
 
The Modern Day Life of a Teenager   
When a single choice is repeated millions of times over by millions of individuals across the 
nation, it becomes an historical event and may generate or reinforce a trend. These types of 
historical events directly affect the course of the history of the United States. As the statistics 
below reveal, the migration of American teens to Facebook more than constitutes a social trend.  
 
The life of a modern teen is infinitely more complex than the teen life of previous generations. 
Teens of today have a variety of socializing options, as they can call, send text messages, 
images/video, Facebook, MySpace, Twitter, instant message, video chat, etc. Naturally, these 
myriad options present a difficult choice to modern day teens. 
The Lesson 
The goal of this lesson is to introduce decision making as a topic and theme. Students become 
aware that some everyday decisions they make have implications. The lesson provides students 
with a typical decision they might face about studying for a test or going on Facebook. Begin by 
passing out the sheet on Elements of a Good Decision. This sheet is used throughout the 
curriculum. You can briefly explain each link in the chain or you may allow the students to read 
the links as they work on the sheet, Making a Good Decision. In the Making a Good Decision 
sheet the students should apply the decision links to a typical decision they may make about 
studying for a math test or going on Facebook. 
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The Decision Chain 

 
 
The Decision Chain identifies the key elements involved with making a decision. The elements 
are represented as a chain, since a quality decision can only be as strong as the weakest link. 
A brief definition of each element is provided below. 
 
This framework is a tool you can use to consider how to approach and improve decisions you 
face. It also provides a powerful framework to analyze how historic figures made decisions that 
shaped our country. We use this system throughout the course to help us think critically and 
analyze historical events. 
 
A Helpful Frame clarifies the decision situation we are going to solve. By situation, we mean 
the problem or opportunity that gives rise to the need to make a decision. Framing is a crucial 
step because a solution, no matter how good, is useless, if the situation is poorly framed. A 
natural tendency is to quickly move from an understanding of a situation to its solution. It is 
important to recognize that rushing to act may not be the best course. Thinking carefully about 
the situation at hand and framing it consciously can be crucial. A well constructed frame ensures 
that the purpose of your decision is clear, the scope of what you want to consider is 
appropriate – not too large and not too narrow - And, you have evaluated multiple 
perspectives to understand the situation. 
 
Much of the study of history is based on analyzing decisions made by people at particular times. 
How did individuals of the period view their world and conceive of their situation? 
Understanding their frame of reference and how they approached the decisions they faces is 
therefore critical to the study of history.  
 
Values are what we care about and what we want to achieve or avoid in any decision. Values 
drive our preference for one outcome of a decision over another. Often there are trade-offs that 
exist between different values. In the study of history, we recognize competing groups with 
different interests and values that influence events with their decisions. Clarity in our values 
helps to direct us toward the course of action that has the highest chance of returning the 
greatest benefit given what we can know at the time. 



29 | P a g e  
 

Information is what we know or would like to know to address a given situation. Since decisions 
rely on information in an unknown future, useful information includes the likelihood of potential 
outcomes described by their probability of occurring. The quality of information is based on its 
relevance to the decision at hand and the reliability of the source. With regard to the study of 
history, we need to recognize that the information available to understand an event has a 
particular source that may be more or less reliable, because of the perspective or purpose of the 
source.  
 
An interpreter of history must be critically aware of accuracy and the relative importance of the 
information with regard to a historical decision. For example, when George W. Bush committed 
to invade Iraq, his position was supported by the expectation that Saddam Hussien possessed 
Weapons of Mass Destruction. Subsequent investigation showed that this was not the case, but 
the government’s interpretation of the evidence available at the time played a critical role in the 
decisions that were made. The information we collect will influence the alternatives we consider 
and eventually select.  
 
Alternatives are the courses of action available in any decision. If there are no alternatives, 
there is no decision. Alternatives are essential for good decision making, because our decision 
can only be as good as our best alternative. Usually more alternatives are available than appear 
at first glance. By creating the space to creatively build a broad range of alternatives, we can 
capture value that would otherwise be lost in forging ahead with a snap decision. Brainstorming 
and thinking outside the box are ways to encourage creativity in developing alternatives.  
Friends, other people you respect, and people with more experience are additional sources for 
generating alternatives. The alternatives need to be significantly different from each other, 
under the decision-maker’s control and potentially attractive to produce a solid basis for a good 
decision.  
 
The importance of decisions and events in history can be recognized through considering what 
alternatives a decision-maker had and what might have happened, if a different choice had been 
made.  
 
Sound Reasoning is how we combine our alternatives, information and values to reach a 
decision, identifying the action that gives us the most of what we want, given what we can know 
at the time. Our fundamental rationale for a decision, it clearly answers the question:”Why am I 
choosing this alternative?” A quality decision balances head (logic) and heart (emotion) 
appropriately, so that the decision makes sense and feels right. Poor reasoning can lead to poor 
decisions. For example ignoring the risks in a decision is a pitfall that undermines sound 
reasoning. Tests of sound reasoning include reviewing your reasoning with people you respect 
and assuring that your reasoning is consistent with your values. 
 
Commitment to Follow Through Too often decisions made with the best intentions get 
results that fall short of expectations, because the decision is not acted upon. Once a decision is 
made, action must follow to realize the benefits. If a decision is followed through in a half-
hearted manner, it is unlikely to achieve the best results. For example, an athlete who wants to 
win their conference can only achieve the goal, if they follow through with their training.  
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The Moment of Choice: 

 

To study for your History test or chat with your friends on Facebook 
 
You have a big History test tomorrow morning. It is now 9:00pm. To prepare adequately 
for the test, you estimate you need to spend at least 2 more hours studying. You know 
that after midnight you tend not to concentrate very well on your homework. You have 
your computer on in your room and know that many of your Friends are on-line with 
Facebook.  
 
Helpfu Frame 

• What is it that you must decide to do right now?  
• What are a couple ways you could develop this decision frame? 

 
 
 

Clear Values 
• How do you value getting good grades relative to networking with your friends? 
• Are other values involved that must be traded off in order to make this decision? 
 
 
 
 

Creative Alternatives 
• What are the alternatives to consider in either preparing for the History test or 

spending time on Facebook? 
• Can you come up with any creative alternatives? 
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Useful Information 
• How important is the test? (Assume the test is 15% of your semester grade) 
• What is your current performance in the class? (Assume your average is 84%) 
• How have you been doing lately? (Assume you got an 74% on the last test) 
• What other information would you like to have? 
 

 
 
 
 
Sound Reasoning: 

• Now try to answer this statement as related to studying for your Math test or 
networking with your friends:  

• What is the rationale you will give to answer the question,”Why am I choosing 
this alternative? 

 
 
 
 
 
Commitment to Follow-Through 

• Are you committed to follow through with the decision you have made? 
• What would cause you not to follow through with your decision? 
• Is there something you could do to increase the likelihood to follow through? 



32 | P a g e  
 

 

Sample Lesson: Value Differences in the Colonial Period 

Unit 2 Lesson #2 
 
Values help us identify important decisions made and enable us to create or eliminate 
alternative courses of action. Societies function better if the populace has similar values. 
As groups of people add to the populace in any area, the values they bring with them will 
add and merge with the existing values or possibly differences in values may cause 
conflict. The values of some groups in position of more power can dominate the values of 
other less powerful groups. Values are also situational as the Northern colonies had 
different geographic conditions which encouraged different commercial activities so 
manufacturing was valued there while farming was more valued in the South where the 
conditions were more suitable for large scale agricultural production.   In this lesson, the 
students will use primary source documents to consider how a variety of cultures existed 
in colonial America.  Each primary source document represents some of the values that 
were held by some colonial people.  This study on values will be used in later lessons on 
how values shape culture and to recognize that when values change, culture changes as 
well.  The Colonial Period is a good study about the emergence of different cultures that 
converged in the same region to form different sets of values.   
 

1. Distribute the primary source documents sheet on the Values of the Early 
Colonial Period.  They should complete the chart on the different values 
represented in the primary source documents.  The focus of the lesson is to 
help the students recognize that the initial settlers in the colonies represented a 
variety of values. It may help the students to define the values of the different 
settlers in each region by thinking of an individual, like themselves, living in 
that area at that time.  

 
2. Once the students have completed the chart, discuss the analysis questions 

based on the sheet, The Cultural Values of the Colonial Period. The students 
can apply the cultural values information from the previous lesson to the 
values evident in the Colonial period. 
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Values of the Early Colonial Period 
 

Document #1   Early Settlers in Virginia (1607) 
By Captain John Smith 

 
Newport, Smith, and twenty others, were sent to `discover the head of the river: by divers 
small habitations they passed, in six days they arrived at a town called Powhatan, 
consisting of some twelve houses, pleasantly seated on a hill; before it three fertile isles, 
about it many of their cornfields, the place is very pleasant, and strong by nature, of this 
place the Prince is called Powhatan, and his people Powhatans. The people in all parts 
kindly entreated them, till being returned within twenty miles of Jamestown, they gave 
just cause of jealousy: but had God not blessed the discoverers otherwise than those at the 
fort, there had then been an end of that plantation; for at the fort, where they arrived the 
next day, they found 17 men hurt, and a boy slain by the savages, and had it not chanced 
a cross bar shot from the ships struck down a bough from a tree among them, that caused 
them to retire, our men had all been slain, being securely all at work, and their arms in 
dry fats.i

 
  

Document #2   Dutch Minister Describes the Iroquois (1644) 
The principal Nation of all the Savages and Indians hereabouts with which we are 
connected, are the Mahakuaas [Mohawks].  This Nation has a very heavy Language, and 
I find great difficulty in learning it so as to speak and preach to them fluently: there are 
no Christians who understand the Language thoroughly; those who have lived here long 
can hold a kind of Conversation, just sufficient to carry on Trade, but they do not 
understand the Idiom of the Language. I am making a Vocabulary of the Mahakuaa 
Language, and when I am among them I ask them how Things are called - then, as they 
are very dumb, I cannot sometimes get an Explanation of what I want… 
…The Women are obliged to prepare the Land, to mow, to plant, and do every Thing; the 
Men do nothing except hunting, fishing, and going to War against their Enemies: they 
treat their Enemies with great Cruelty in Time of War… 
   Though they are very cruel to their Enemies, they are very friendly to us: we are under 
no Apprehensions from them; we go with them into the Woods; we meet with one 
another sometimes one or two miles from any Houses, and are no more uneasy about it 
than if we met with Christians: they sleep by us too in our Chambers; I have had eight at 
once, who laid and slept upon the Floor near my Bed.  They are very slovenly and dirty; 
they neither wash their Face nor Hands, but let all the Dirt remain upon their tawney 
Skin, and look as dirty as Hogs… 
They are entire Strangers to all Religion.  They worship and present Offerings to the 
Devil whom they call Otskon or Airekuoni. . . . They have otherwise no Religion: when 
we pray they laugh at us; some of them despise it entirely, and some when we tell them 
what we do when we pray, stand astonished.ii

 
 

Source: The American Spirit 
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Document #3   John Winthrop, A Model of Christian Charity (1630) 
 
…Thus stands the cause between God and us. We are entered into covenant with Him for this 
work. We have taken out a commission. The Lord hath given us leave to draw our own 
articles…Now if the Lord shall please to hear us, and bring us in peace to the place we desire, 
then hath He ratified this covenant and sealed our commission, and will expect a strict 
performance of the articles contained in it; but if we shall neglect the observation of these 
articles which are the ends we have propounded, and, dissembling with our God, shall fall to 
embrace this present world and prosecute our carnal intentions, seeking great things for 
ourselves and our posterity, the Lord will surely break out in wrath against us, and be revenged 
of such a people, and make us know the price of the breach of such a covenant.iii

 
  

Document #4   Early Settlers in Pennsylvania (1682) 
 
About a year after our arrival, there came in about twenty families from high and low Germany, 
of religious, good people; who settled about six miles from Philadelphia, and called the place 
Germantown. The country continually increasing, people began to spread themselves further 
back… 
 As people began to spread and improve their lands, the country became more 
fruitful; so that those who came after us were plentifully supplied; and with what we 
abounded we began a small trade abroad. And as Philadelphia increased, vessels were 
built, and many employed. Both country and trade have been wonderfully increasing to 
this day; so that, from a wilderness, the Lord, by his good hand of Providence, hath made 
it a fruitful field… 
Source: The American Spirit 
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Document #5             Slavery Is Justified (1757) 
 This is our part of the grievance, but to live in Virginia without slaves is morally 
impossible. Before our troubles, you could not hire a servant or slave for love or money, 
so that unless robust enough to cut wood, to go to mill, to work at the hoe, etc., you must 
starve, or board in some family where they both fleece and half starve you. There is no 
set price upon corn, wheat, and provisions, so they take advantage of the necessities of 
strangers, who are thus obliged to purchase some slaves and land. This, of course, draws 
us all into the original sin, and the curse of the country of purchasing slaves, and this is 
the reason we have no merchants, traders, or artificers of any sort but what become 
planters in a short time.  
 A common laborer, white or black, if you can be so much favored as to hire one, 
is a shilling sterling or fifteen pence currency per day; a bungling carpenter tow shillings 
or two shillings and sixpence per day; besides diet and lodging. That is, for a lazy fellow 
to get wood and water, add to this seven or eight pounds more and you get a slave for 
life.  
 
 
 
 
Document #6  Benjamin Franklin Analyzes the Population (1751) 
  
Land being thus plenty in America, and so cheap as that a laboring man that understands 
husbandry can, in a short time, save money enough to purchase a piece of new land 
sufficient for a plantation, whereon he may subsist a family, such are not afraid to marry.   
For, if they even look far enough forward to consider how their children, when grown up, 
are to be provided for, they see that more land is to be had at rates equally easy, all 
circumstances considered… 
Source: The American Spirit 
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Values in Colonial Culture 
Please use some of the primary source documents and your understanding of the period to 
analyze the different values of the people who lived during the Colonial period. These 
values will be expressed in the boxes below. Fill out as much information in the boxes 
below based on the primary source documents. What words or phrases or basic cultural 
values best describes the basic attitudes, values, beliefs, and goals of each person?  
 

Person Cultural values, attitudes, beliefs, future goals 
Document #1: Early Settlers 
in Virginia 
 
 

 

Document #2: Dutch 
Minister 

 
 
 
 

Document #3: John Winthrop 
 
 
 

 

Document #4: Early Settlers 
in Pennsylvania 

 
 
 
 

Document #5: Slavery is 
Justified 
 
 

 

Document #6: Benjamin 
Franklin 
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The Cultural Values of the Colonial Period 
Answer the questions below based on reading the primary source documents and your 
knowledge of the Colonial period. 

 
    

1. Before the emergence of such ideals as capitalism and democracy, what would 
possibly be the ideals of the Colonial Period? 
 

2. What institutions had the most influence in the Colonial Period? 
 
3. Based on the documents, what three cultural values seem to stand out the 

most? 
 

4. The values from what groups of people would have the most influence in the 
Colonial period? 

 
5. Why would the values of such groups of people like slaves, Native 

Americans, and women not become the dominate values of the Colonial 
period? 
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Sample Lesson:  The Articles of Confederation 
Unit 3 Lesson #2 

 
Background of the Period 
The 1780s was filled with a variety of political problems for the young nation. The Articles of 
Confederation was a loosely structured government that was set up in 1781 to primarily address 
the issues surrounding the Revolutionary War.  When the war ended in 1783 the leaders of the 
new nation were confronted with a series of problems that forced them to consider either 
amending the current government or creating an entirely new government.  
 
The goal of this lesson is to present students with a challenge of deciding if they would vote to 
scrap an existing government in order to create a new government.  Students should recognize 
that some decisions in the study of history had sweeping consequences.  Dismantling a 
government and replacing it with another is obviously a major issue.  We will frame the events 
that led to the Constitutional Convention by looking at the weaknesses of the Articles of 
Confederation and consider how to make a decision between two alternatives that is reasonable 
and based on good information.  
 
Connection to Decision Making 

• The 1780s is a good study in how leaders of a country make decisions during a time of 
crisis.  The study of history often allows us to consider how decisions were made based 
on a specific historical framework.  Once the frame is established in terms of a time 
period and specific challenges evident in the period, we can assess what options were 
available to the leaders of the nation and ultimately assess if their decisions were valid 
or not.  

 
• The students should be able to assess if the information is sufficient to determine that 

the Articles of Confederation were enabling an effective form of government. If not, is 
the information complete in terms of what was not working?  

 
• The students should be able to make a decision based on the alternatives (1) to amend 

the Articles of Confederation or (2) to scrap the Articles to create a new government.   
 

The Lesson  
1. This lesson may take only about 20-30 minutes. You can begin by using the map and 

notes from the Colonial Period Characteristics of the Original 13 Colonies. You can also 
pass out the sheet on The Strengths and Weaknesses of the Articles of Confederation, 
The Impact of Shay’s Rebellion, and Considering the Alternatives. The students should 
use the information from these sheets to answer the questions on the Alternatives 
sheet. The ultimate goal is for the students to arrive at a reasonable conclusion to 
amend or replace the Articles of Confederation. At the end of the class period some 
students can offer their response to question #7 on the Alternatives sheet. This is a good 
exercise in helping students write a thesis statement that is reasonable and based on 
sound evidence. 
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Strengths and Weaknesses of the Articles of Confederation 
 
 

The Articles of Confederation are considered the first government of our country.  The delegates 
of the Second Continental Congress hammered out a loose alliance among the 13 states while 
the Revolutionary War was being fought.  It took 5 years to ratify this form of a government 
because it required the consent of all 13 states.  Finally, in 1781 the Articles came into effect.  
Some provisions under the Articles of Confederation are listed below: 
 

• The Articles made no provision for a president to oversee the country 
 

• People were not allowed to move out West under the Northwest Ordinance 
 

• Every state, no matter how large or small, had one vote each on national issues. 
 

• Each state had its own separate court system 
 

• The federal government did not regulate trade between states 
 

• The government did not settle boundary disputes between states 
 

• The government did not have the power to tax the states 
 

• Each state had its own currency 
 

• The government needed to pay back its debts to French banks and wealthy 
Americans who loaned the government money during the Revolutionary War 

 
• In 1786 Daniel Shay’s led a rebellion against the existing government (refer to 

document) 
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The Impact of Shays Rebellion 
 
Background to Shays Rebellion 
In 1786 Daniel Shays, a farmer from western Massachusetts and a Revolutionary War veteran 
led a small rebellion of other farmers who demanded cuts in property taxes and a 
postponement of farm foreclosures.  In August 1786 a thousand farmers in Northampton 
County shut down the local courthouse.  In January 1787, Shays and his followers attacked the 
federal arsenal at Springfield.  The rebellion convinced national leaders that a stronger federal 
government was needed to put down such rebellions.  The following excerpt is an account of 
the response to the rebellion: 

 
A Proclamation 

 
“Whereas information has been given to the Supreme Executive of this Commonwealth, that on 
Tuesday last, the 29th of August, being the day appointed by law for the sitting of the Court of 
Common Pleas and Court of General Sessions of the Peace, at Northampton...a large concourse 
of people, form several parts of that county, assembled at the Court-House...many of whom 
were armed with guns, swords, and other deadly weapons, and with drums beating and fifes 
playing, in contempt and open defiance of the authority of this Government, did, by their threats 
of violence and keeping possession of the Court-House until twelve o'clock on the night of the 
same day, prevent the sitting of the Court, and the orderly administration of justice in that 
county: 
 
And whereas this high-handed offence is fraught with the most fatal and pernicious 
consequences, must tend to subvert all law and government; to dissolve our excellent 
Constitution, and introduce universal riot, anarchy, and confusion, which would probably 
terminate in absolute despotism, and consequently destroy the fairest prospects of political 
happiness, that any people was ever favoured with: 
 
I have therefore thought fit, by and with the advice of the Council, to issue this Proclamation, 
calling upon all Judges, Justices, Sheriffs, Constables, and other officers, civil and military within 
this Commonwealth, to prevent and suppress all such violent and riotous proceedings.... 
 
And I do hereby, pursuant to the indispensable duty I owe to the good people of this 
Commonwealth, most solemnly call upon them, as they value the blessings of freedom and 
independence, which at the expense of so much blood and treasure they have purchased--as 
they regard their faith, which in the sight of God and the world, they pledged they would not 
disappoint the hopes, and thereby become contemptible in the eyes of other nations, in the view 
of whom they have risen to glory and empire--as they would not deprive themselves of the 
security derived from well-regulated Society, to their lives, liberties, and property; and as they 
would not devolve upon their children, instead of peace, freedom and safety, a state of anarchy, 
confusion and slavery.…iv

 
 

-James Bowdoin, 1786 
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Considering the Alternatives 
 

Should the Articles of Confederation be amended or replaced by a new government? 
          
To answer the question above, consider some factors that the Founding Fathers faced in 

deciding between the two alternatives of amending or replacing the Articles of Confederation. 
 

1. Use your map of the original 13 colonies and the sheet from the Colonial Period unit on 
the characteristics of the original 13 colonies. Write one general characteristic about the 
culture of the colonial period as related to each category below:  
 
Political: 
 
Economic: 
 
Social: 
 

 
2. Do the strengths and weaknesses of the Articles of Confederation connect with the 3 

characteristics you mentioned above? 
 
 

3. Did Shays Rebellion force the Founding Fathers to jump to conclusions about the 
weakness of the current government?  Why would Shay’s Rebellion be such a threat to 
the current government? 

 
 

4. Could the Founding Fathers possibly have amended the old government or were there 
too many issues to overcome?  

 
 

5. Based on the background of the Founding Fathers, were they biased in any way in 
deciding to create a new government? Were they representing their own interests more 
than the interests of the common people?  Explain. 

 
 

6. What are the uncertainties or risks involved in scrapping the old government and 
creating a new government? 

 
 

On what basis would you vote to amend or replace the Articles of Confederation? Write your 
answer in a 1-2 sentence response. 
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Sample Lesson:  The Federalist/Antifederalist Debate 
Unit 3 Lesson #6 

 
Background of the Period 
No sooner did the ink dry on the Constitution that political parties formed about how to 
interpret the Constitution.  For all the wisdom of the Founding Fathers, no one predicted that 
political parties would come into existence so quickly.  The political differences were rooted in 
fundamental disagreements about the role the federal government should play in society and 
whose interests the government should primarily represent.   
 
Objectives of the Lesson 

• The students will be able to research and debate the merits of the Federalist and 
Antifederalist positions in the 1790s. 

• In the form of a debate, the students will be able to represent the major differences 
between the Federalists and Anti-federalist parties in the 1790s  

• Based on who students represent, they will be able to decide how the different political 
parties interpreted four different political issues during the period---the bank, states’ 
rights, the French Revolution, and popular rule. 

 
Connection to Critical Thinking and Decision-Making 
Students will be able to put themselves in the shoes of the people who were forming the first 
political parties. In acting out the positions of the Founding Fathers, they gain greater 
understanding of the issues that were the most pressing for that time period. 
 
The students will have an opportunity to make a decision on one of four political decisions 
during the period of the 1790s---the bank, states’ rights, the French Revolution, and popular 
rule.  They need to interpret their decision based on the political position they are taking in 
representing either the Federalists or the Anti-federalists.  The activity helps the students 
recognize that we often interpret events differently based upon our political frame. 
 
The exercise will emphasize alternatives and values. The values come from the various positions 
and policies of the Federalists and Anti-federalists and the alternatives come from the course of 
action or strategy that are followed by the bank’s proponents, by the state rights activists, by 
the advocates of the French Revolution and by the proponents of popular rule.      
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The Lesson 
1. Pass out the sheet on Framing the Issues on the Federalists/Anti-federalists Parties.  

Based on the score on the political survey, divide the class in half.  The students who 
received a higher, more liberal score on the survey will represent the Anti-
federalists.  Students with a lower, more conservative score will represent the 
Federalists.  Each group is then responsible to use the events and primary source 
documents from the period to represent the key issues that separated the 
Federalists and Anti-federalists.  Within the two larger groups, you should allow 
smaller groups to represent one of the four questions provided.  Please explain that 
it is vitally important that they use the information and documents from the period 
to structure their argument.  Give the students some time in their groups to prepare 
their argument.  The next class period you can then have an open debate about 
each of the issues.   

 
2. Follow up the debate with a discussion on how political parties tend to serve as a 

method in democratic systems to resolve controversial issues.  Political parties 
become the format that is used in a Democracy to express individual values.  Politics 
is, in part, an expression of general values at a particular time in history. Also, the 
alternatives developed by an individual or a party on any given issue are the 
articulation of the way to satisfy a given value or set of values. 

 
3. You can also discuss what role the Federalists served during the 1790s and why the 

Federalists would ultimately die out as a political party.   
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Framing the Issues on the Federalist/Antifederalist Parties 
 

“If men were angels, no government would be necessary.” 
     -James Madison 
      
                  Federalists                

Leaders of the Party 
Antifederalists 

Alexander Hamilton Thomas Jefferson 
 
 

Constituency 
Appealing to wealthy shippers, bankers, 
manufacturers 

Appeal to middle class, farmers, laborers, 
artisans 

 
 

Economic Policies 
-Using national debt to establish credit 
-Pro big business 
-Protective tariffs to help manufacturing   
-Creating a central bank to deposit federal 
-Borrow money from wealthy individuals to 
create ties to the wealthy class  

-Pay off the national debt 
-Pro small farmer 
-Against protective tariffs 
-Strongly oppose a central bank 

 
 

Attitudes toward Britain and France 
-Favored Britain 
-Feared the French Revolution was too radical 

-Favored France 
Generally supported the French Revolution 

 
 

Political Power 
-Government should be run by wealthy 
interests 
-Favored a strong central government with 
weaker state governments 

-Common people should have more say in 
government 
-Favored a weak central government with 
more power given to the states 

 
 

Interpreting the Constitution 
-Loose interpretation of the Constitution so 
the government could exercise more power if 
necessary 

-Strict interpretation of the Constitution so the 
government would not have too much power 
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Federalist/Antifederalist Debate 
 

The French Revolution 
 
Based upon your interests as a Federalist or Anti-Federalist, please address the following issues.  
Be sure to explain your actions through specific policies during the period and from the primary 
source document.  Your goal is to represent your political party with this particular issue.  After 
you research the issue and discuss it with the other people in your group, you will debate your 
issue with other students in the class who are representing the same issue from the point of view 
of the other political party. 
 

1. Based on who you represent, why would you support the  either the French or the 
English in the conflict that is currently taking place in Europe? 

 
 
 
2. One format that may be useful is to cite the pros and cons of the French Revolution 

arguments from the perspective of the Federalists or Anti-federalists as illustrated 
below. (See Teaching Resource A as I could not get this to paste in) 
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Federalist/Antifederalist Debate 
 

States Rights 
 
Based upon your interests as a Federalist or Anti-Federalist, please address the following issues.  
Be sure to explain your actions through specific policies during the period and from the primary 
source document.  Your goal is to represent your political party with this particular issue.  After 
you research the issue and discuss it with the other people in your group, you will debate your 
issue with other students in the class who are representing the same issue from the point of view 
of the other political party. 
 

1. Based on your political position, why is it so important for you to place more power 
either to the individual states or to a federal government? 

 
 
 

2. The same pros and cons format suggested for the French Revolution can be used for this 
debate as well. 
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Federalist/Antifederalist Debate 
 

The National Bank 
 
Based upon your interests as a Federalist or Anti-Federalist, please address the following issues.  
Be sure to explain your actions through specific policies during the period and from the primary 
source document.  Your goal is to represent your political party with this particular issue.  After 
you research the issue and discuss it with the other people in your group, you will debate your 
issue with other students in the class who are representing the same issue from the point of view 
of the other political party. 
 

1. Based upon your political position, why is the issue of the government establishing a 
federal bank so controversial to you? 

 
 
 

2. The same pros and cons format suggested for the French revolution can be used for this 
debate as well. 
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Federalist/Antifederalist Debate 
 

Popular Rule 
 

Based upon your interests as a Federalist or Anti-Federalist, please address the following issues.  
Be sure to explain your actions through specific policies during the period and from the primary 
source document.  Your goal is to represent your political party with this particular issue.  After 
you research the issue and discuss it with the other people in your group, you will debate your 
issue with other students in the class who are representing the same issue from the point of view 
of the other political party. 

 
1. Based on your political position, who do you think the federal government should 

primarily represent in order to establish a Democracy and create stability in the 
country? 

 
 
 

2. The same pros and cons format suggested for the French Revolution can be used for this 
debate as well. 
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Jefferson Versus Hamilton on the Bank (1791) 
 

Jefferson 
February 15, 1791 

 I consider the foundation of the 
Constitution as laid on this ground—that all 
powers not delegated to the United States by 
the Constitution, or prohibited by it to the 
states, are reserved to the states, or to the 
people (12th [10th

 The incorporation of a bank, and the 
powers assumed by this bill, have not, in my 
opinion, been delegated to the United States 
by the Constitution. 

] amend.). To take a single 
step beyond the boundaries thus specifically 
drawn around the powers of Congress is to 
take possession of a boundless field of power, 
no longer susceptible of any definition.  

  
 The second general phrase is “to make 
all laws necessary and proper for carrying into 
execution the enumerated powers.” But they 
can all be carried into execution without a 
bank. A bank therefore is not necessary, and 
consequently not authorized by this phrase.  
 

 It has been much urged that a bank 
will give great facility or convenience in the 

collection of taxes. Suppose this were true; yet 
the Constitution allows only the means which 
are “necessary,” not those which are merely 
“convenient,” for effecting the enumerated 
powers. If such a latitude of construction be 

allowed to this phrase as to give any non-
enumerated power, it [the latitude] will go to 

every 
one… 

Hamilton 
February 23, 1791 

 If the end  be clearly comprehended 
within any of the specified powers, and if the 
measure have an obvious relation to that end, 
and is not forbidden by any particular 
provision of the Constitution, it may safely be 
deemed to come within the compass of the 
national authority.  
  
 There is also this further criterion, 
which may materially assist the decision: Does 
the proposed measure abridge a pre-existing 
right of any state or of any individual? If it does 
not, there is a strong presumption in favor of 
its constitutionality… 
  
 … “Necessary” often means no more 
than needful, requisite, incidental, useful, or 
conducive to….[A] restrictive interpretation of 
the word “necessary” is also contrary to this 
sound maxim of construction: namely, that the 
powers contained in a constitution…ought to 
be construed liberally in advancement of the 
public good.  
  
 A hope is entertained that it has, by 
this time, been made to appear to the 
satisfaction of the President, that a bank has a 
natural relation to the power of collecting 
taxes—to that of regulating trade—to that of 
providing for the common defense… 
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The French Revolution: Conflicting Views (1790s) 
 

Hamilton 
 …The cause of France is compared 
with that of America during its late revolution. 
Would to heaven that the comparison were 
just. Would to heaven we could discern in the 
mirror of French affairs the same humanity, 
the same decorum, the same gravity, the same 
order, the same dignity, the same solemnity, 
which distinguished the cause of the American 
Revolution. Clouds and darkness would not 
then rest upon the issue as they now do. I own 
I do not like the comparison. (1793?) 
 
 …There was a time when all men in 
this country entertained the same favorable 
view of the French Revolution. At the present 
time, they all still unite in the wish that the 
troubles of France may terminate in the 
establishment of a free and good government; 
and dis-passionate, well-informed men must 
equally unite in the doubt whether this is likely 
to take place under the auspices of those who 
now govern…that country. But agreeing in 
these two points, there is a great and serious 
diversity of opinion as to the real merits and 
probable issue of the French Revolution. 
(1794) 
 
 None can deny that the cause of 
France has been stained by excesses and 
extravagances for which it is not easy, if 
possible, to find a parallel in the history of 
human affairs, and from which reason and 
humanity recoil… (1794) 

 

Jefferson 
 You will have heard, before this 
reaches you, of the peril into which the French 
Revolution is brought by the flight of their 
King. Such are the fruits of that form of 
government which heaps importance on 
idiots, and of which the Tories of the present 
day are trying to preach into our favor. I still 
hope the French Revolution will issue happily. I 
feel  that the permanence of our own leans in 
some degree on that; and that a failure there 
would be a powerful argument to prove there 
must be a failure here. (1791) 
 
 In the struggle which was necessary, 
many guilty persons fell without the forms of 
trial, and with them some innocent. These I 
deplore as much as anybody, and shall deplore 
some of them to the day of my death. But I 
deplore them as I should have done had they 
fallen in battle….Time and truth will rescue 
and embalm their very liberty for which they 
would never have hesitated to offer up their 
lives. The liberty of the whole earth was 
depending on the issue of the contest, and 
was ever such a prize won with so little 
innocent blood? (1793) 
 
 My own affections have been deeply 
wounded by some of the martyrs to this cause, 
but rather than it should have failed I would 
have see half the earth desolated; were there 
but an Adam and an Eve left in every country, 
and left free, it would be better than it now is. 
(1793) 
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Alexander Hamilton Versus Thomas Jefferson on Popular Rule (1780s-1820s) 
 

Hamilton 
 All communities divide themselves 
into the few and the many. The first are the 
rich and well born; the other, the mass of the 
people. The voice of the people has been said 
to be the voice of God; and however generally 
this maxim has been quoted and believed, it is 
not true in fact. The people are turbulent and 
changing; they seldom judge or determine 
right. Give therefore to the first class a distinct, 
permanent share in the government. They will 
check the unsteadiness of the second; and as 
they cannot receive any advantage by a 
change, they therefore will ever maintain a 
good government. 
 Can a democratic assembly, who 
annually [through annual elections] revolve in 
the mass of the people, be supposed steadily 
to pursue the public good? Nothing but a 
permanent body can check the imprudence of 
democracy. Their turbulent and uncontrolling 
disposition requires checks. (1787) 
 
 Take mankind in general, they are 
vicious—their passions may be operated 
upon…Take mankind as they are, and what are 
they governed by? Their passions. There may 
be in every government a few choice spirits, 
who may act from more worthy motives. One 
great error is that we suppose mankind more 
hones than they are. Our prevailing passions 
are ambition and interest; and it will be the 
duty of a wise government to avail itself of 
those passions, in order to make them 
subservient to the public good. (1787) 
 
 Your people, sir, is a great beast. 
(According to legend, c. 1792) 

 

Jefferson 
 Those who labor in the earth are the 
chosen people of God, if ever he had a chosen 
people, whose breasts he has made his 
peculiar deposit for substantial and genuine 
virtue. (1784) 
 
 Men…are naturally divided into two 
parties. Those who fear and distrust the 
people…Those who identify themselves with 
the people, have confidence in them, cherish 
and consider them as the most honest and 
safe…depository of the public interest. (1824) 
 
 The mass of mankind has not been 
born with saddles on their backs, nor a favored 
few booted and spurred, ready them 
legitimately, by the grace of God. (1826) 
 
 Every government degenerates when 
trusted to the rulers…alone. The people 
themselves are its only safe depositories. 
(1787) 
 
 I have such reliance on the good sense 
of the body of the people and the honesty of 
their leaders that I am not afraid of their 
letting things go wrong to any length in any 
cause. (1788) 
 
 Whenever the people are well-
informed, they can be trusted with their own 
government; whenever things get so far wrong 
as to attract their notice, they may be relied 
on to set them to rights. (1789) 
 
 I am not among those who fear the 
people. They, and not the rich, are our 
dependence for continued freedom. (1816) 
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The Clash over States’ Rights (1780s-1820s)v

 
 

Hamilton 
 As to the destruction of state 
governments, the great and real anxiety is to 
be able to preserve the national [government] 
from the too potent and counteracting 
influence of those governments…As to the 
state governments, the prevailing bias of my 
judgment is that if they can be circumscribed 
within bounds consistent with the 
preservation of the national government, they 
will prove useful and salutary. 
 If the states were all of the size of 
Connecticut, Maryland, or New Jersey, I should 
decidedly regard the local governments as 
both safe and useful. As the thing now is, 
however, I acknowledge the most serious 
apprehensions that the government of the 
United States will not be able to maintain itself 
against their influence. I see that influence 
already penetrating into the national councils 
and preventing their direction. 
 Hence, a disposition on my part 
towards a liberal construction of the powers of 
the national government, and to erect every 
fence to guard it from depredations which is, 
in my opinion, consistent with constitutional 
propriety. As to any combination to prostrate 
the state governments, I disavow and deny it. 
(1792) 
 

Jefferson 
 Our country is too large to have all its 
affairs directed by a single government. Public 
servants, at such a distance and from under 
the eye of their constituents, must, from the 
circumstance of distance, be unable to 
administer and overlook all details necessary 
for the good government of the citizens; and 
the same circumstance, by rendering 
detection impossible to their constituents, will 
invite the public agents to corruption, plunder, 
and waste… 
 What an augmentation of the field for 
jobbing, speculating, plundering, office-
building, and office-hunting would be 
produced by an assumption of all the state 
powers into the hands of the general 
government. The true theory of our 
Constitution [strict construction] is surely the 
wisest and best—that the states are 
independent as to everything within 
themselves, and united as to everything 
respecting foreign nations. Let the general 
government be reduced to foreign concerns 
only, and let our affairs be disentangled from 
those of all other nations, except as to 
commerce, which the merchants will manage 
the better, the more they are left free to 
manage themselves. And our general 
government may be reduced to a very simple 
organization and a very unexpensive one: a 
few plain duties to be performed by a few 
servants. (1800) 
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Sample Lesson:  Preparing for a Debate on the Civil War  

Unit 5 Lesson #2 
 
 
The students are being asked to take the role of a person during the Civil War period. Each role 
represents a different perspective on the issue of slavery and westward expansion.  
 

1. To prepare for the debate, the students should read the student handout entitled 
Debate: Resolving the Sectional Crisis, 1859. The teacher then assigns one of the Civil 
War period roles for one student or a group of students. The teacher should also use the 
sheet entitled Forming Values on the back side of each role page. The Forming Values 
sheet helps the students break down why their assigned person ultimately made the 
deicison they did. The roles represent 11 different perspectives during the Civil War 
period. Once the students are given a role, they can use the Major Political Issues  
handout and the Primary Source Documents to answer the questions about their 
perspective on certain issues in the Civil War period.  
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Debate: Resolving the Sectional Crisis, 1859 
 

 This is a debate on how to resolve the sectional division that has been building in the 
U.S. between the North and the South over the issue of slavery and particularly the issue of 
slavery moving into the  Western territories. The year is 1859, an election year that will 
ultimately decide if the South will stay in the Union or not. You will pick the role of a person in 
this crucial time period and act out that role in the debate.  There are three major political 
positions that have taken shape in the period: 

 
1. Republicans who have stated a platform that under no circumstances should slavery 

expand out West 
 

2. The Democrats had split by 1859. Northern Democrats supported Stephen Douglass and 
Popular Sovereignty advocate that the people in the western territories should vote if 
they want slavery or not. 

 
3. Southern Democrats supports slavery expanding throughout the West 

 
Roles: 
There will be a variety of people representing their own interests on the issues of the day: 
 

1. Republican 
2. Northern Democrats 
3. Southern Democrats  
4. Abolitionist 
5. Free African-American in the North 
6. Plantation Owner 
7. A Mountain White from West Virginia 
8. A Miner from California 
9. Women’s rights activist in the North 
10. Small farmer in Kansas 
11. Slave in the South 

 
Based on your role, each person above should think about and research where they would stand 
on slavery expanding out West. If you represent one of the first three positions above, you will 
make opening statements. Then everyone will be able to join in the debate based on the 
questions provided.  To prepare for the debate, read the primary source document that relates 
to your person and the Major Political Issues sheet. Then answer the questions on your person 
and the Forming Values questions. 
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Major Political Issues 1840-1860 
 
Westward 
Expansion 

 

Once the western territory was gained from the Mexican War 
more settlers moved to the West. Pressure was then put on 
Congress to create new states. By adding a new state the threat of 
balancing free and slave states became more of a problem.  
 

Protective Tariffs 
and the American 
System 

 

Tariffs had been passed by Congress throughout the 1800s. These 
tariffs were designed to protect Northern manufacturing from 
British goods. A tax would be placed on British products to make 
the price higher than similar products made in the newly 
developed factories in the U.S. In response, the British would 
place a tax on Southern cotton, the only real item from the U.S. 
sold to the British. Southerners hated Tariffs because they had to 
pay more money for U.S. products and be forced to accept a 
British tax on their cotton. Some money from tariffs was also 
used by the U.S. government to build roads and canals to help 
northern manufacturing transport their products. To Southerners, 
tariffs seemed only to represent the interests of the North. 

 
Popular 
Sovereignty 

This idea became more popular in the late 1840s. The idea was 
that the people of a territory could decide for themselves if they 
wanted the region to be slave or free.  
 

Compromise of 
1850 

 

Congress hoped to solve the dispute between abolitionists in the 
North and slaveholders in the South over new territory out West. 
The slave trade was prohibited in the Capital area. California 
joined as a free state. A stricter Fugitive Slave Law was enacted 
making it a crime to help runaway slaves. The other western 
regions wanting to become a state would be open to Popular 
Sovereignty. 

The Wilmot 
Proviso 1846 

 

A bill introduced by antislavery Democrats would have prohibited 
slavery in any new territory out West. The House of 
Representatives, represented mostly by Northerners, approved of 
the Bill. The southern dominated Senate struck down the 
measure. This made southerners fear more than ever that losing a 
majority in the Senate would be the ultimate defeat of slavery in 
Congress. 
 

Uncle Tom’s Cabin 
1852 

This antislavery novel written by Harriet Beecher Stowe 
dramatically exposed the evils of slavery. The main character of 
the novel, the slave Uncle Tom, dies from being beaten to death 
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by his master. This best selling novel helped change the minds of 
many Northerners about the evils of slavery and made 
Southerners defensive about defending the institution of slavery 

Kansas Nebraska 
Act 1854 

 

This bill created Kansas and Nebraska Territories on the principle 
of Popular Sovereignty. This bill got rid of the previous Missouri 
Compromise. Hostility quickly followed between slave and free 
interests. Bloodshed on election day in Kansas made people 
question if popular sovereignty would actually work. 
 

Republican Party 
1854 

The Republican Party was formed to oppose the extension of 
slavery out West. They ran for the presidency in 1856 and won 
with Lincoln in 1860. The party now split the country politically 
by 1860. Northerners predominately joined the Republicans. 
Southerners joined the Democrats who supported the extension of 
slavery. 
 

Sumner-Brooks 
Incident 1856 

Antislavery Senator Charles Sumner from Massachusetts 
delivered a speech in the Senate against slavery. Senator Brooks 
of South Carolina then beat Sumner with his cane in the Senate 
chambers. The incident revealed how the issue of slavery was 
becoming more emotional as antislavery and slavery interests 
were no longer able to agree on issues. 
 

Dred Scott Case 
1857 

 

This ruling by the Southern dominated Supreme Court was hoped 
to settle the issue of slavery. The ruling said that Congress could 
not limit slavery anywhere in the country since slaves were 
property. The decision was not supported in the North and West.  
 

Lincoln-Douglas 
Debates 1858 

 

Debates between Democrat Stephen Douglas and Republican 
Abraham Lincoln for the U.S. Senate seat in Illinois. The debate 
was mainly over the legal status of slavery in the western 
territories. Douglas supported Popular Sovereignty. Lincoln 
opposed the extension of slavery in the West. The debates placed 
more national attention of the issue of slavery out West. 

John Brown’s Raid 
1859 

 

Brown led a raid in Virginia to help slaves escape and revolt 
against their masters. Brown was captured and later hanged for 
treason. Brown was seen by many Northerners as a martyr for the 
cause of slavery. Many Southerners saw the raid as a sign that the 
North was now actively trying the end slavery in the South. 
 

Election of Lincoln 
1860 

 

The heated presidential election of 1860 was primarily a battle 
over the issue of slavery out West. Southerners felt that if Lincoln 
was elected slavery would be prohibited in the western territories 
and that eventually Congress would outlaw slavery even in the 
South. When Lincoln was elected Southern states immediately 
started pulling out of the Union thereby starting the Civil War. 
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Forming Values 
How did your person form their values about fighting a Civil War between the North and 

South? 
 
Framing the Issue: How did this person arrive at their perspective? 

• Why was westward expansion and slavery an important issue for your person? 
 

• What did the idea of a free state or slave state mean to your person? 
 

• Is the possibility of a Civil War primarily a political, moral, or economic issue for 
your person? 

 
 
Identifying Values: What values are evident with their perspective? 

• Does your person or group feel strong about slavery as a moral issue? Why or 
why not? 

 
• Is your person only looking out for their own economic self-interest with the issue 

of slavery and westward expansion? Explain. 
 

• Does your person feel strongly about fighting a Civil War to resolve the issues 
between the North and South? Why or why not? 

 
 
Gathering Information: How is your persons’ perspective shaped by information they 
receive? 

• How powerful were the information such as laws passed, speeches, and writings 
in shaping the values of your person? 

 
• Did your person simply respond to the laws and issues such as the Fugitive Slave 

Law the Compromise of 1850 to support their values or did these laws profoundly 
shape your values? 

 
 
What came first to cause the Civil War?  

• Did the issues and laws passed in the 1850s shape the values of people or did 
existing values cause people to interpret the laws and issues differently? 
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The Republicans 
 

The Republicans do not want slavery to expand into the new western territories at all. You 
believe thatslavery must remain where it is in the South. However, you are not on a moral 
crusade like the abolitionists who want to end slavery. You believe that slavery in the West will 
take away free land for free settlers wanting to settle in the West.  
 
I. Please prepare your opening remarks on the issue of the westward expansion of slavery.  Your 
will have 2 minutes to deliver your speech. Please refer to one section of one of the documents 
in your speech. 

 
 
 

II. Which primary source document best represents your position? Please summarize how the 
document sheds light on some key values you strongly believe in as related to slavery out West. 
Be prepared to read a section of the document during the debate. 
 
 
 
III. What are your values on critical issues in the year 1859? Please answer each of the questions 
below that relate to your position. 
 

1. In your opinion, what is the best way to settle the issue of the western territory being 
free land or open to slavery? Why do you take this position? 

 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most relevant to 
you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep one 
Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

The Republicans 
 

Abraham Lincoln Denies Black Equality (1858) 
  
My Fellow Citizens: When a man hears himself somewhat misrepresented, it provokes 
him—at least, I find it so with myself. But when the misrepresentation becomes very 
gross and palpable, it is more apt to amuse him. (Laughter.)… 
 …Anything that argues me into his [Douglas’s] idea of perfect social and political 
equality with the Negro is but a specious and fantastic arrangement of words, by which a 
man can prove a horse chestnut to be a chestnut horse. (Laughter) 
 I will say here, while upon this subject, that I have no purpose directly or 
indirectly to interfere with the institution of slavery in the states where it exists. I believe 
I have no lawful right to do so, and I have no inclination to do so. I have no purpose to 
introduce political and social equality between the white and black races. There is a 
physical difference between the two, which in my judgment will probably forever forbid 
their living together upon the footing of perfect equality, and inasmuch as it becomes a 
necessity that there must be a difference, I, as well as Judge Douglas, am in favor of the 
race to which I belong having the superior position. 
 I have never said anything to the contrary, but I hold that, notwithstanding all this, 
there is no reason in the world why the Negro is not entitled to all the natural rights 
enumerated in the Declaration of Independence, the right to life, liberty, and the pursuit 
of happiness. (Loud cheers) I hold that he is as much entitled to these as the white man. I 
agree with Judge Douglas that he is not my equal in many respects—certainly not in 
color, perhaps not in moral or intellectual endowment. But in the right to eat the bread, 
without leave of anybody else, which his own hand earns, he is my equal and the equal of 
Judge Douglas, and the equal of every living man. (Great applause) 
 

Source: The American Spirit
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Northern Democrats 
  
The Northern Democrats support Stephen Douglas and Popular Sovereignty. You believe that 
allowing the western territories to vote for themselves if they want slavery or not will settle the 
slavery issue. You hope both Northerners and Southerners will support your cause.  
 
I. Please prepare your opening remarks on the issue of the westward expansion of slavery.  Your 
will have 2 minutes to deliver your speech. Please refer to one section of one of the documents 
in your speech. 
 

 
II. Which primary source document best represents your position? Please summarize how the 
document sheds light on some key values you strongly believe in as related to slavery out West. 
Be prepared to read a section of the document during the debate. 
 
 
III. What are your values on critical issues in the year 1859? Please answer each of the questions 
below that relate to your position. 
 

1. In your opinion, what is the best way to settle the issue of the western territory being 
free land or open to slavery? Why do you take this position? 

 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most relevant to 
you? Why? 

 
 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep one 
Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
Northern Democrats 

 
Stephen Douglas Opposes Black Citizenship (1858) 

  
If you desire Negro citizenship, if you desire to allow them to come into the state and 
settle with the white man, if you desire them to vote on an equality with yourselves, and 
to make them eligible to office, to serve on juries, and to adjudge your rights, them 
support Mr. Lincoln and the Black [pro-Negro] Republican Party, who are in favor of the 
citizenship of the Negro. (“Never, never”) 
 For one, I am opposed to Negro citizenship in any and every form. (Cheers.) I 
believe this government was made on the white basis. (“Good.”) I believe it was made by 
white men for the benefit of white men and their posterity forever, and I am in favor of 
confining citizenship to white men, men of European birth and descent, instead of 
conferring it upon Negroes, Indians, and other inferior races. (“Good for you,” Douglas 
forever”) 
 Mr. Lincoln, following the example and lead of all the little abolition orators who 
go around and lecture in the basements of schools and churches, reads from the 
Declaration of Independence that all men were created equal, and then asks how you can 
deprive a Negro of that equality which God and the Declaration of Independence awards 
to him. He and they maintain that Negro equality is guaranteed by the laws of God, and 
that it is asserted in the Declaration of Independence. If they think so, of course they have 
a right to say so, and so vote. I do not question Mr. Lincoln’s conscientious belief that the 
Negro was made his equal, and hence is his brother (Laughter.), but for my own part, I do 
not regard the Negro as my equal, and positively deny that his is my brother or any kin to 
me whatever. (“Never,” “Hit him again,” and cheers) 
 
Source: The American Spirit 
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 Southern Democrats 
 
You want slavery to expand. You support the Constitution continuing to support owning slaves 
as property. You are fearing that the government is increasingly representing only Northern 
interests. If the Republicans are elected to office then you are threatening to break apart from 
the Union to create your own country. 

 
I. Please prepare your opening remarks on the issue of the westward expansion of slavery.  

Your will have 2 minutes to deliver your speech. Please refer to one section of one 
of the documents in your speech. 

 
 

II. Which primary source document best represents your position? 
  
 
 
III. What are your values on critical issues in the year 1859? Please answer each of the questions 
below that relate to your position. 
 

1. In your opinion, what is the best way to settle the issue of the western territory being 
free land or open to slavery? Why do you take this position? 

 
 
 
 

2. Is slavery primarily a moral issue, an economic issue or a legal/constitutional issue? 
Explain. 

 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most relevant to 
you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep one 
Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 

Southern Democrats 
 

John Calhoun Demands Southern Rights (1850) 
 
 …How can the Union be saved? To this I answer, there is but one way by which it 
can be, and that is by adopting such measures as will satisfy the states belonging to the 
Southern section that they can remain in the Union consistently with their honor and their 
safety. There is, again, only one way by which this can be effected, and that is by 
removing the causes by which this belief [that the South cannot honorably and safely 
remain in the Union] has been produced. Do that and discontent will cease, harmony and 
kind feelings between the sections be restored, and every apprehension of danger to the 
Union removed. The question, then, is, By what can this be done? But, before I undertake 
to answer this question, I propose to show by what the Union cannot be saved. 
 …this cry of Union comes commonly from those whom we cannot believe to be 
sincere. It usually comes from our assailants. But we cannot believe them to be sincere; 
for, if they loved the Union, they would necessarily be devoted to the Constitution. It 
made the Union, and to destroy the Constitution would be to destroy the Union. But the 
only reliable and certain evidence of devotion to the Constitution is to abstain, on the one 
hand, from violating it, and to repel, on the other, all attempts to violate it. It is only by 
faithfully performing these high duties that the Constitution can be preserved, and with it 
the Union…. 
 The South asks for justice, simple justice, and less she ought not to take. She has 
no compromise to offer but the Constitution; and no concession or surrender to make. 
She has already surrendered so much that she has little left to surrender. Such a 
settlement would go to the root of the evil, and remove all cause of discontent by 
satisfying the South she could remain honorably and safely in the Union, and thereby 
restore the harmony and fraternal feelings between the section which existed anterior to 
the Missouri [Compromise] agitation [1820]. Nothing else can, with any certainty, finally 
and forever settle the questions at issue, terminate agitation, and save the Union. 
 
Source: The American Spirit 
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Abolitionists 
 
You are the biggest supporters of ending slavery under any circumstances. On a religious level 
you think slavery is evil and a moral sin. Slavery should be banished from the Southern states. 
Under no circumstances would you support slavery expanding out West. If we need to fight a 
war to end slavery then you believe a war would be a just cause for ending such an evil 
institution as slavery. 
 

I. Which primary source document best represents your position? Please summarize how 
the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory being 

free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most relevant to 
you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep one 
Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 

Abolitionists 
 

Manifesto of the Anti-Slavery Society (1833) 
 
 We further maintain that no man has a right to enslave or imbrute his brother–to 
hold or acknowledge him, for one moment, as a piece of merchandise–to keep back his 
hire by fraud–or to brutalize his mind by denying him the means of intellectual, social, 
and moral improvement.  
 The right to enjoy liberty is inalienable. To invade it is to usurp the prerogative of 
Jehovah. Every man has a right to his own body–to the products of his own labor–to the 
protection of law– and to the common advantages of society. It is piracy to buy or steal a 
native African and subject him to servitude. Surely, the sin is as great to enslave an 
American as an African. 
 Therefore we believe and affirm that there is no difference, in principle, between 
the African slave trade and American slavery. 
 That every American citizen who retains a human being in involuntary bondage 
as his property is, according to Scripture (Exodus 21:16) a manstealer;  
 That slaves ought to be instantly set free and brought under the protection of 
law;... 
 That all those laws which are now in force admitting the right of slavery are 
therefore, before God, utterly null and void... 
 We further believe and affirm that all persons of color who possess the 
qualifications which are demanded of others ought to be admitted forthwith to the 
enjoyment of the same privileges, and the exercise of the same prerogatives, as others; 
and that the paths of preferment, of wealth, and of intelligence should be opened as 
widely to them as to persons of a white complexion... 
 
Source: The American Spirit 
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Free African-American in the North 
 
You live in dire poverty in the North. Although you are free you receive little economic 
opportunity in the North. You live in segregated areas of the North as you eke out a living by 
small farming and finding odd jobs. Occasionally you hear about Abolitionists who are 
advocating that slavery should end. You also recognize that the Republican Party does not want 
slavery to extend out West. But for the most part, due to extreme racism in the North, you are 
not permitted to participate actively in the political scene. 
 

I. Which primary source document best represents your position? Please summarize how 
the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 



68 | P a g e  
 

Primary Source Document 
Free African Americans in the North 

 
Frederick Douglass on Being a Slave (c. 1827) 

 
 The frequent hearing of my mistress reading the Bible aloud–for she often read 
aloud when her husband was absent–awakened my curiosity in respect to this mystery of 
reading, and roused in me the desire to learn. Up to this time I had known nothing 
whatever of this wonderful art, and my ignorance and inexperience of what it could do 
for me, as well as my confidence in my mistress, emboldened me to ask her to teach me 
to read. 
 With an unconscious and inexperience equal to my own, she readily consented, 
and in an incredibly short time, by her kind assistance, I had mastered the alphabet, and 
could spell words of three or four letters. My mistress seemed almost as proud of my 
progress as if I had been her own child, and supposing that her husband would be as well 
pleased, she made no secret of what she was doing for me. Indeed, she exultingly told 
him of the aptness of her pupil, and of her intention to persevere in teaching me, as she 
felt her duty to do, at least to read the Bible... 
 Master Hugh was astounded beyond measure, and probably for the first time 
proceeded to unfold to his wife the true philosophy of the slave system, and the particular 
rules necessary to the nature of the case to be observed in the management of human 
chattels. Of course, he forbade her to give me any further instruction, telling her in the 
first place that to do so was unlawful, as it was also unsafe. “For,” said he, “if you give a 
nigger an inch, he will take an ell. Learning will spoil the best nigger in the world. If he 
learns to read the Bible, it will forever unfit him to be a slave. He should know nothing 
but the will of his master, and learn to obey. As to himself, learning will do him no good, 
but a great deal of harm, making him disconsolate and unhappy. If you teach him how to 
read, he’ll want to know how to write, and this accomplished, he’ll be running away with 
himself.” 
 
Source: The American Spirit 
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Plantation Owner in the South 
 
You are one of the wealthiest people in the South. You make considerable money off of growing 
cotton. You own 40 slaves on your plantation in South Carolina. Increasingly you are becoming 
worried about the growing aggression of the Abolitionists who are advocating ending slavery. 
You also fear the Republican Party who is advocating that slavery not be extended out West. 
You know that if slavery will not be allowed to extend West then Southern states will lose even 
more power in Congress. You just want the North to stop being so aggressive trying to limit 
slavery so that you can continue to have the freedom to continue your lifestyle. 
 

I. Which primary source document best represents your position? Please summarize how 
the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue, an economic issue or a legal/constitutional issue 
Explain. 

 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
Plantation Owner in the South 

 
A Southerner Justifies Slavery (1837) 

 
 Slavery was forced upon us by the extremist exigency of circumstances in a 
struggle for very  existence. Without it, it is doubtful whether a white man would be now 
existing on this continent– certain that, if there were, they would be in a state of the 
utmost destitution, weakness, and misery. I neither deprecate nor resent the gift of 
slavery. 
 The Africans brought to us had been slaves in their own country and only 
underwent a change of masters. 
 That there are great evils in a society where slavery exists, and that the institution 
is liable to great abuse, I have already said. But the whole of human life is a system of 
evils and compensations. The free laborer has few real guarantees from society, while 
security is one of the compensations of the slave’s humble position. There have been 
fewer murders of slaves than of parents, children, and apprentices in society where 
slavery does not exist. The slave offers no temptation to murderer, nor does he really 
suffer injury from his master. Who but a driveling fanatic has thought of the necessity of 
protecting domestic animals from the cruelty of their owners? 
 ...It is true that the slave is driven to labor by stripes [lashes]; and if the object of 
punishment is to produce obedience or reformation with the least permanent injury, it is 
the best method of punishment. Men claim that this is intolerable. It is not degrading to a 
slave, nor is it felt to be so. Is it degrading to a child? 
 
Source: The American Spirit 
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A Mountain White from West Virginia 
 
You live in the isolated mountain regions because there is no good farming land available to you 
because large plantations have taken all of the best land in the South. You are really racist 
toward Blacks, but you also recognize that the plantation system benefits only the plantation 
owners. You don’t generally participate much in politics and you benefit very little from the 
wealth created in the South. You don’t really think a Civil War is any of your business but you 
support your states rights to do as it pleases without Northern interference. 
 

I. Which primary source document best represents your position? Please summarize how 
the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue, an economic issue or a legal issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

A Mountain White from West Virginia 
 

Hinton Helper’s Banned Book (1857) 
 
 Notwithstanding the fact that the white non-slaveholders of the South are in the 
majority as five to one, they have never yet had any part or lot in framing the laws under 
which they live. There is no legislation except for the benefit of slavery and slaveholders. 
 As a general rule, poor white persons are regarded with less esteem and attention 
than Negroes, and though the condition of the latter is wretched beyond description, vast 
numbers of the former are infinitely worse off. A cunningly devised mockery of freedom 
is guaranteed to them, and that is all. To all intents and purposes, they are disenfranchised 
and outlawed, and the only privilege extended to them is a shallow and circumscribed 
participation in the political movements that usher slaveholders into office. 
 We have not breathed away seven and twenty years in the South without 
becoming acquainted with the demagogical maneuverings of the oligarchy....To the 
illiterate poor whites– made poor and ignorant by the system of slavery– they hold out 
the idea that slavery is the very bulwark of our liberties, and the foundation of American 
independence!... 
 The lords of the lash are not only absolute masters of the blacks, who are bought 
and sold, and driven about like so many cattle, but they are also the oracles and arbiters 
of all non-slaveholding whites, whose freedom is merely nominal, and whose 
unparalleled illiteracy and degradation is purposely and fiendishly perpetuated. How little 
the “poor white trash’– the great majority of the Southern people– know of the real 
condition of the country is, indeed, sadly astonishing.... 
 
Source: The American Spirit 
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A Resident from California 
 

You went to Califonia in the late 1840s to seek your fortune in gold. You have had very little 
success finding gold so you are starting to farm.You definitely do not like like the idea of 
California being open to slavery. You want all the land in California to be free land for white 
settlers. You tend to support the Republican Party because they advocate no extension of 
slavery out West. 

 
I. Which primary source document best represents your position? Please summarize how 

the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

A Resident from California 
 

David Wilmot Appeals for Free Soil out West (1847) 
 
 But sir, the issue now presented is not whether slavery shall exist unmolested 
where it is now, but whether it shall be carried to new and distant regions, now free, 
where the footprint of a slave cannot be found. This, sir, is the issue. Upon it I take my 
stand, and from it I cannot be frightened or driven by idle charges of abolitionism. 
 I ask not that slavery be abolished. I demand that this government preserve the 
integrity of free territory against the aggressions of slavery—against its wrongful 
usurpations. 
 Sir, I was in favor of the annexation of Texas….The Democracy [Democratic 
Party] of the North, almost to a man, went for annexation. Yes, sir, here was an empire 
larger than France given up to slavery. Shall further concessions be made by the North? 
Shall we give up free territory, the inheritance of free labor? Must we yield this also? 
Never, sir, never, until we ourselves are fit to be slaves… 
 Now, sir, we are told that California is ours, that New Mexico is ours—won by 
the valor of our arms. They are free. Shall they remain free? Shall these fair provinces be 
the inheritance and homes of the white labor of freemen or the black labor of slaves? 
This, sir, is the issue—this the question. The North has the right, and her representatives 
here have the power… 
 But the South contend that, in their emigration to this free territory, they have the 
right to take and hold slaves, the same as other property. Unless the amendment I have 
offered be adopted, or other early legislation is had upon this subject, they will do so. 
Indeed, they unitedly, as one man, have declared their right and purpose so to do, and the 
work has already begun… 
 Shall the South be permitted, by aggression, by invasion of the right, by subduing 
free territory and planting slavery upon it, to wrest these provinces from Northern 
freemen, and turn them to the accomplishment of their own sectional purposes and 
schemes? 
 This is the question. Men of the North, answer….Shall we of the North submit to 
it? If we do, we are coward slaves, and deserve to have the manacles fastened upon our 
own limbs. 
 
Source: The American Spirit 
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A Women’s Rights Activist in the North 
 

You have fought for many years for women to gain the right to vote. In recent years, however, 
the abolitionist issue of ending slavery has taken center stage as a reform movement. You 
realize that you must limit your women’s rights reform for now in order to fully support the 
abolitionist cause. You support the Republican Party because they don’t want slavery extending 
out West.  

 
I. Which primary source document best represents your position? Please summarize how 

the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

A Women’s Rights Activist in the North 
 

From “American Slavery as It Is.” 
Testimony of Angela Grimke Weld. 

 
Mrs. Weld is the youngest daughter of the late Judge Frimke, of the Supreme Court of 

South Carolina, and a sister of the late Hon. Thomas S. Grimke, of Charleston. 
Fort Lee, Bergen Co., New Jersey, 

Fourth month 6th

I sit down to comply with thy reqest, preferred in the name of the Executive 
Committee of the American Anti-Slavery Society. The responsibiliy laid upon me by 
such a request, leaves me no option.  While I live, and slavery lives, I must testitfy 
against it. If I should hold my peace, the stone would cry out of the wall, and beam out of 
the timber would answer it.” But though I feel a necessity upon me, and “a woe unto me,” 
if I withhold my testimony, I give it with a heavy heart. My flesh crieth out, “if it be 
possible, let this cup pass from  me;” but “Father, thy will be done,” is, I trust, the 
breathing of my spirit. Oh, the slain of the daughter of my people: they lie in all the ways; 
their tears fall as the rain, and are their meat day and night; their blood runneth down like 
water; their plundered hearths are desolate; they week for their husbands and children, 
because they are not; and the proud waves do continually go over them, wile no eye 
pitteh, and no man careth for their souls. 

, 1839. 

But it is not alone for the sake of my poor brother and sisters in bonds, or for the 
cause of truth, and righteousness, and humanity, that I testity; the deep yearnings of 
affection of the mother that bore me, who is still a slaveholder, both in fact and in heart; 
for my brothers and sisters, (a large family circle,) and for my numerous other 
slaveholding kindred in South Carolina, constrain me to speak: for even were slavery no 
curse to its victims, the exercise of arbitrary power works such fearful ruin upon the 
hearts of slaveholders, that I should feel impelled to labor and pray for its overthrow with 
my last energies and latest breath. 
 
 
 
 
 
 
 
Grimke Weld, Angelina. "Testimony of Angelina Grimke Weld." Emancipator and Republican [Boston] 25 July 1839. Readex - 
America's Historical Newspapers - 1690-2000. Web. 19 May 2010. <http://infoweb.newsbank.com/iw 
search/we/HistArchive/?p_product=EANX-
K12&p_theme=ahnp_k12&p_nbid=W6AK5CBWMTI3NDI5OTU2MS41MDE1MDU6MToxMzo2Ny4xMTEuMjE4LjY2&p_action
=timelinedoc&p_docref=v2:1148B187EE739DE8@EANX-K12-11B969AA98855FD0@2392946-11B969AAC97D0808@3-
11B969AB3B7DB0C8@Testimony+of+Angelina+Grimke+Weld&d_doclabel=1839+-
+South+Carolinian+Angelina+Grimke+Weld+on+the+Evils+of+Slavery>. 
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A Small Farmer from Kansas 
 

You have lived out in Kansas for about 10 years. As more people have come into the Kansas 
region you know that Kansas will soon become a state. You have heard that through Popular 
Sovereignty your region is supposed to decide if you want to be a slave state or not. You are not 
sure how to vote. All you know is that you just want to keep farming your land and provide for 
your family. 

 
I. Which primary source document best represents your position? Please summarize how 

the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

A Small Farmer from Kansas 
 

Stephen Douglas’s Popular-Sovereignty Plea (1854) 
 
 …When the people of the North shall all be rallied under one banner, and the 
whole South marshaled under another banner, and each section excited to frenzy and 
madness by hostility to the institutions of the other, then the patriot may well tremble for 
the perpetuity of the Union. Withdraw the slavery question from the political arena, and 
remove it to the states and territories, each to decide for itself, such a catastrophe can 
never happen. Then you will never be able to tell, by any Senator’s vote for or against 
any measure, from what state or section of the Union he comes…. 
 I have nothing to say about Northern rights or Southern rights, I know of no such 
divisions or distinctions under the Constitution. The bill does equal and exact justice to 
the whole Union, and every part of it; it violates the rights of no state or territory, but 
places each on a perfect equality, and leaves the people thereof to the free enjoyment of 
all their rights under the Constitution….. 
 I say frankly that, in my opinion, this measure will be as popular at the North as at 
the South, when its provisions and principles shall have been fully developed and become 
well understood. 
 

Source: The American Spirit
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A Slave in the South 
 

You are obviously considered the lowest person on the political and economic scale in the U.S. 
You have heard rumors that the South may try to break apart from the Union and create their 
own country. You have also heard about slavery possibly being extended out West. You desire 
your freedom, but you do not know what Black freedom would look like in the South. 

 
I. Which primary source document best represents your position? Please summarize how 

the document sheds light on some key values you strongly believe in as related to 
slavery out West. Be prepared to read a section of the document during the debate. 

 
 
 
 
 

II. What are your values on critical issues in the year 1859? Please answer each of the 
questions below that relate to your position: 

 
1. In your opinion, what is the best way to settle the issue of the western territory 

being free land or open to slavery? Why do you take this position? 
 
 
 
 

2. Is slavery primarily a moral issue or an economic issue? Explain. 
 
 
 
 
 

3. Based on the Major Issues sheet from 1840-1860, which issues are the most 
relevant to you? Why? 

 
 
 
 

4. The South is threatening to break apart from the Union if the Republican candidate 
Abraham Lincoln is elected. What is your attitude about fighting a Civil War to keep 
one Union or perhaps dividing the country into two separate countries? 
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Primary Source Document 
 

A Slave in the South 
 

A Slave Boy Learns a Lesson (c. 1827) 
 

The frequent hearing of my mistress reading the bible aloud—for she often read 
aloud when her husband was absent—awakened my curiosity in respect to this mystery 
of reading, and roused in me the desire to learn. Up to this time I had known nothing of 
this wonderful art, and my ignorance and inexperience of what it could do for me, as well 
as my confidence in my mistress, emboldened me to ask her to teach me to read. 
 With an unconsciousness and inexperience equal to my own, she readily 
consented, and in an incredibly short time, by her kind assistance, I had mastered the 
alphabet and could spell words of three or four letters. My mistress seemed almost as 
proud of my progress as if I had been her own child, and supposing that her husband 
would be as well pleased, she made no secret of what she was doing for me. Indeed, she 
exultingly told him of the aptness of her pupil, and of her intention to persevere in 
teaching me, as she felt her duty to do, at least to read the Bible…. 
 Master Hugh was astounded beyond measure, and probably for the first time 
proceeded to unfold to his wife the true philosophy of the slave system, and the peculiar 
rules necessary in the nature of the case to be observed in the management of human 
chattels. Of course, he forbade her to give me any further instruction, telling her in the 
first place that to do so was unlawful, as it was also unsafe. “For,” said he, “if you give a 
nigger an inch, he will take an ell. Learning will spoil the best nigger in the world. If he 
learns to read the Bible, it will forever unfit him to be a slave. He should know nothing 
but the will of his master, and learn to obey it. As to himself, learning will do him no 
good, but a great deal of harm, making him disconsolate and unhappy. If you teach him 
how to read, he’ll want to know how to write, and this accomplished, he’ll be running 
away with himself.”  
 
Source: The American Spirit 
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Sample Lesson:  Debate on the Civil War 

Unit 5 Lesson #3 
The teacher can moderate the debate using the same questions on the student roles sheet. 
You can even add a few more questions as designated below. The teacher can also 
highlight in the debate many of the controversial political issues that came about in the 
period 1840-1860. During the debate the teacher can also ask the students to read 
portions of the primary source documents that best represent their role. It is important for 
the students to stay in character during the debate. Personifying a role during this period 
can be a powerful way to understand the values of a group of people at a certain time in 
history. The debate also helps students recognize why certain positions and opinions 
developed on these issues and why people from different walks of life held such widely 
varying beliefs. These beliefs forged  decisions and these decisions made  during this 
period in  history created one of the ,most complex and difficult moments in our nation.  
 

1. What is your opinion about slavery remaining in the South the way it has for 
hundreds of years? 

Additional Debate Questions 

 
2. Is slavery a moral issue, a political issue, or an economic issue for you? 

 
3. Should the lands in the new territory out West be open to slavery or not? 

 
4. If you were going to move out West, do you want to move to a slave territory or a 

free territory? 
 

5. Shoud popular sovereignty resolve the issue of slavery out West? 
 

6. Are you willing to fight a Civil War if the South decides to break apart from the 
Union? 
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Sample Lesson:  Imperialism  

Unit 6 Lesson #8 

 
Understanding Foreign Policy 
This lesson is designed first to help students understand foreign policy on a general level.  Then 
the concepts of foreign policy are applied to the period of Imperialism that took place in the U.S. 
from 1890-1909.  
 

1. Use the power-point entitled Understanding Foreign Policy to introduce the concept of 
foreign policy. The power-point highlights the components of economic interests, 
ideological interests, and security interests to understand our reasons for engaging in 
foreign policy. 

 
2. The students can use the sheet Modern Foreign Policy Events to apply the 3 principles of 

understanding foreign policy. 
 
 
Imperialism 
The teacher should begin by explaining the idea of imperialism in the late 1890s. 
Imperialism was a result of many foreign policy factors that came into play at the same 
time. The combination of an age of industrialization, the growth of big business and the 
need for new markets and raw materials, the advent of the mass circulated newspaper, 
urbanization, Darwinian interpretations of cultural superiority, the end of the western 
frontier, and European expansionism all contributed to a new kind of foreign policy for 
the U.S. Imperialism in the U.S. fueled the debate between expansionists who wanted a 
strong navy, economic gain, and military security. Anti-imperialists argued that it was 
wrong to subjugate others for our own gain.  
 

3. The lesson asks the students to consider what they would do if they were late 19th 
century politicians. Use the handout called How Imperialistic are You?  This 
sheet is designed to ask the student to make a decision about a series of 
Imperialistic events that took place from 1890-1909.  After this, pass out the sheet 
entitled Answers to How imperialistic are you? Have the students judge their 
answers against the actions of the US.  Then, rate themselves against politicians 
and famous people from the past. 

 
4. Afterwards, answer the question on the extent to which Imperialism was justified 

or not during this time period.  
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Modern Foreign Policy Events 
What was the national interest for each of the following U.S. foreign policy events in recent 
years? Rank the influence each reason has on the event. 
 

 
 
1991 - Gulf War; US leads a UN-authorized coalition to repel an 
Iraqi invasion out of neighboring Kuwait. 
 
1991-2003 - Iraq sanctions; US and Britain maintain no-fly zones 
in teh north and south of Iraq with periodic bombings. 
 
 
1991-1993 - An agreement is made with Russia to limit nuclear 
weapons. 
 
 
1992-1993 - Somalia Mission. President George H.W. Bush sent 
28,000 US troops to a UN mission to distribute food in war-torn 
Somalia. 
 
 
1993 - NAFTA.  Clinton and a bipartisan coalition passes the 
North American Free Trade Agreement, a free trade pact with 
Canada and Mexico in order to trade farm products. 
 
 
1994 - Haiti. US uses threats of force to oust a military 
dictatorship in Haiti and restores the elected President Aristide 
 
 
2001 - Al Queda terrorists launch 9-11 Attack against US.  
President George W. Bush, with a strong backing in Congress 
and NATO, declares "War on Terror." 
 
 
2003 - Bush aggressively promotes democracy in teh Middle 
East, and isolates other states that comprise the "Axis of Evil," 
namely Iraq, Iran and North Korea. 
 
2003 - US-led coalition invades Iraq to overthrow Saddam Hussein. 
Troops remain to fight insurgency against the UN-approved 
democratic government.vi

 
 

 
 

Economic   Ideological  
 

Security 
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How Imperialistic Are You? 

Take this quiz to determine how imperialistic you are.  Answer each question with what 
path you would take if you were a politician living in the late 1800s.  DO NOT answer 
the questions with the actual actions of the US.  After answering each question, rank the 
influence economic, security, and ideological reasons had on your decision. 
 
1.  1867 – Alaska 
Russia offers you, as Secretary of State, the right to buy Alaska.  Alaska is almost 
entirely unexplored and has untapped resources.  Unfortunately, most of the land is icy 
and unusable.  With most of the public against purchasing the land, what do you do? 

a.) Buy the land and incorporate the territory by using the Elastic Clause 
b.) Reject Russia’s offer 
c.) Bring the issue to a popular vote, which will most likely result in the territory 

not being purchased  
 
___ Economic reasons ___ Ideological reasons ___ Security reasons 

 
2.  1867 – Midway Island 
It is 1867 and the US is finally emerging as a power in the Pacific.  An American captain 
of a shipping vessel has discovered an uninhabited atoll halfway between the mainland 
United States and Asia and has claimed it for the US. What do you do, as a member of 
Congress? 

a.) Incorporate the island as a US Territory 
b.) Allow the captain to use the island privately, even though it is not part of the 

US  
c.) Make the tiny island a naval base to expand American Naval Power in the 

Pacific  
 

___ Economic reasons ___ Ideological reasons ___ Security reasons 
 
3.  1893 – Hawaii 
American sugar planters in Hawaii have overthrown Queen Lili’uokalani.  Americans 
have been involved in Hawaii since the first missionaries arrived years ago.  Even though 
the US government was not directly responsible for the overthrow of the Hawaiian 
monarch, it did perform a distinctive part.  An independent, democratic government has 
been established.  What do you do? 

a.) Request that the new government reinstate the rightful ruler, Queen 
Lili’uokalani  

b.) Allow the new government to remain in power, but form a treaty establishing 
exclusive trade rights  

c.) Start a naval base on the island, in addition to part b.  
d.) Incorporate Hawaii as a fully-fledged US territory  

 
___ Economic reasons ___ Ideological reasons ___ Security reasons 
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4.  1898 – Spanish-American War 
Spain has continually violated the Monroe Doctrine for the last seventy years.  Its 
oppression of Cuba has forced the Cubans to rebel against the colonial rulers.  And, most 
recently, the USS Maine sank in Havana harbor, killing 260 crewmen.  The public 
suspects Spain of sinking the ship.  They see that Spain is weakening and encourage a 
war for naval authority with Spain.  What do you do? 

a.) Support the rebels fight Spain  
b.) Start a full-scale war against Spain for dominion of the Caribbean and Pacific  
c.) Ignore the issue; it’s not our problem  

 
___ Economic reasons ___ Ideological reasons ___ Security reasons 

 
5.  1898 – Aftermath of Spanish-American War 
After the Spanish-American war, Spain ceded lots of its Pacific and Caribbean colonies 
to the US.  As a member of Congress, what do you do with this new, free land, ready to 
colonize and spread western values? 

a.) Establish a network of military bases throughout the oceans of the world  
b.) Form a new state that comprises all American territory in the Pacific  
c.) Allow the native peoples to form their own governments  
d.) Send businessmen to start American businesses on the islands, but don't 

integrate the lands as part of the US.  
 

___ Economic reasons ___ Ideological reasons ___ Security reasons 
 
6.  1898 – Philippines  
The Philippines are the most important islands taken over after the Spanish-American 
war.  The country has a huge population and many resources.  How do you react to the 
difficult prospect of ruling a country 7,000 miles away? 

a.) Make the Philippines a state.  
b.) Rule it as a territory and exploit its vast resources  
c.) Allow the natives to rule it, but keep economic ties and a military base in 

Manila.  
d.) Allow the natives to rule it and don't interfere with their business.  
 

___ Economic reasons ___ Ideological reasons ___ Security reasons
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7.  1899 – American Samoa 
A native king has ruled Samoa for the last several centuries.  Many Americans want to 
take over the weak nation partially run by Germany.  It is in a strategic military and 
economic location.  What do you do? 

a.) Take over the country and remove the natives from power.  
b.) Let them be.  It is not ours in any way.  
c.) Try to form economic bonds but allow the natives to continue in power. 
d.) Start a military base on the island and trade whatever the natives want for the 

rights. 
 
___ Economic reasons ___ Ideological reasons ___ Security reasons

 
8.  1900 – Boxer Rebellion and Open Door Policy 
For the past several decades, America had employed the "Open Door Policy" with China.  
This policy was mutually beneficial.  In 1900, the Chinese "Boxer Rebellion" 
transformed society and forced all western influences out of the country.  How do you, as 
an American politician, react? 

a.) Force trade relations on the Chinese people  
b.) Abandon the country and ban trading with the Asian nation 
c.) Wait for the Chinese to make the first move  
 

___ Economic reasons ___ Ideological reasons ___ Security reasons 
 
9.  1902 – The Panama Canal 
There is a half-built canal through Panama that could be taken over.  A passage through 
canal would improve shipping and transportation from the East Coast to the West.  Also, 
it would improve American naval dominance throughout the western hemisphere.  
However, Columbia controls Panama at this point.  Do you… 

a.) Take over Panama and finish the canal?  
b.) Encourage the Columbians to build the canal?  
c.) Pay for the canal to be finished and acquire rights to use it?  
d.) Keep going the long way around the horn of South Africa?  
 

___ Economic reasons ___ Ideological reasons ___ Security reasons 
 
10. 1904 – Roosevelt Corollary to the Monroe Doctrine 
In the aftermath of the Spanish-American war, many Europeans continued to colonize 
and interfere in the western hemisphere.  Also, many European creditors have pulled 
back their debts and are destabilizing the Latin American economy. Do you… 

a.) Issue an official warning to the European nations?  
b.) Take an aggressive military stance against the European powers? 
c.) Ignore the issue? 

 
___ Economic reasons ___ Ideological reasons __ Security reasons
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Answers to How Imperialistic Are You?  

Compare your answers to the scores below and add up the amount of points you accumulate over the 
course of the quiz.  While you do so, take a look at what the US actually did and compare our ancestors' 
choices to your own. 
 
1. 1867 - Alaska 
In this case, the United States' actions are closest to choice a.    Alaska was purchased in 1867 for $7.2 
million dollars (approximately two cents per acre).  It became an official territory in 1912 and the 49th 
state in 1959.  The Gold Rush of 1890 caused many people to settle the territory. 
 
a.) 3 points b.) 0 points c.) 1 point 
 
Economic and security
 

 reasons were the driving forces behind the Alaskan purchase. 

2. 1867 - Midway Island 
The US's actions in Midway most reflect option c.  Midway was a military base and ultimately became 
very important during WWII.  The island was used as a refueling station for both naval and commercial 
ships throughout the early 1900s.  The navy extensively relied on Midway Island. 
 
a.) 2 points 
b.) 1 point 
c.) 3 points 
 
Security and economic
 

 reasons were the driving forces behind the Midway Island territory. 

3. 1893 - Hawaii 
American politicians took actions closest to part 3.  Hawaii existed as an independent nation for several 
years.  After a few decades of trade and naval influence, Hawaii was incorporated as a territory and 
eventually became the 50th state.  The US government officially apologized to the decedents of the 
Hawaiian monarchy for purposefully  
a.) 0 points 
b.) 2 points 
c.) 3 points 
d.) 4 points 
 
Economic, security, and ideological
 

 reasons all affected the Hawaiian coup. 
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4. 1898 - Spanish American War 
America started a war with the Spanish in 1898.  This is consistent with option b.  After the war, the US 
took lots of land and became an even larger naval and economic force.  The Spanish-American War 
affected US policy in the Pacific and Caribbean for years to come. 
a.) 1 point 
b.) 4 points 
c.) 0 points 
Economic and ideological
 

 reasons were the reasons behind the Spanish-American War. 

5. 1898 - Aftermath of the Spanish-American War 
Spain ceded lots of land to the US after the war.  The US, for the most part, took this land and 
conquered the people in order to expand its naval and economic power.  This is most similar to option a. 
a.) 2 points 
b.) 3 points 
c.) 0 points 
d.) 1 point  
Economic and security
 

 reasons caused the US reaction to the Spanish cession of land. 

6. 1898 - Philippines 
The US took over the Philippines after the Spanish-American war and exploited the country's natural 
resources.  It was an official territory and very economically profitable.  The US ruled the Filipinos until 
the Jones Act gave them their freedom in 1946.  This is closest to option b. 
a.) 4 points 
b.) 3 point 
c.) 2 points 
d.) 0 points 
 
Economic and ideological
 

 reasons set the stage for the integration of the Philippines as a US territory. 

7. 1899 - American Samoa 
The US's actions closely follow option a.  We removed the natives from power and The US's actions in 
Midway most reflect option c.  Midway was a military base and ultimately became very important 
during WWII.  The island was used as a refueling station for both naval and commercial ships throughout 
 the early 1900s.  The navy extensively relied on Midway Island. 
 
a.) 4 points 
b.) 0 points 
c.) 1 point 
d.) 3 points 
 
Security and economic
 

 reasons were the driving forces behind the takeover of American Samoa. 

8. 1900 - Boxer Rebellion and Open Door Policy 
The Boxer rebellion was violently suppressed by many Western nations, including the US.  The closest 
option is a.  After the rebellion, trade returned and China returned to a semblance of normalcy.  
a.) 3 points 
b.) 0 points 
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c.) 1 point 
 
Economic and ideological
 

 reasons were the driving forces behind the suppression of the Boxer Rebellion. 

9. 1902 - The Panama Canal 
The US completed the construction of the Panama canal under Teddy Roosevelt.  We did not take over 
Panama, but we did construct it and had the rights to use it unrestrictedly.  This path is closest to part c. 
 
a.) 4 points 
b.) 1 point 
c.) 3 points 
d.) 0 points 
 
Economic and security
 

 reasons were the driving forces behind the construction of the Panama Canal. 

10. 1904 - Roosevelt Corollary to the Monroe Doctrine 
America did issue the Roosevelt Corollary, which warned Europeans against interference in the western 
hemisphere.  It took a threatening stance against the Europeans.  In this case, the actual event is 
between options a and b. 
 
a.) 2 points 
b.) 4 point 
c.) 0 points 
 
Security and economic
 

 reasons were the driving forces behind the Alaskan purchase. 

 
Add up the scores you received on the quiz.  Write it here:  ____ / 36.  You earned this score.  Take this 
number and put it on the scale below.  
Bourbon Democrats 

Teddy Roosevelt 
0            18               36  
 
From your position on this line and your analysis of the events, was the US policy of Imperialism 
justified?  Be sure to consider the pros and cons of each issue and the balance of security, ideological, 
and economic reasons.  
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